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ABSTRACT

Parental and Teacher Priorities for Children's
Requisite Kindergarten Entry Skills

by

Kelly J. O'Ciaire Esparza, Master of Science
Utah State University, 1998

Major Professor : Dr. Shelley L. K. Lindauer
Department: Family and Human Development

This study examined mothers', fathers ', preschool teachers ', and
kindergarten teachers ' opinions regarding children's requisite kindergarten
entry skills. Participants were 101 preschool teachers from eight counties in
northern Utah, as well as 113 kindergarten teachers and 286 parents of
kindergartners from five school districts in northern Utah. Questionnaires were
administered to assess opinions regarding (a) the preschool teachers' role in
preparing children for kindergarten, (b) the parental role in preparing children
for kindergarten, (c) priorities for requisite kindergarten entry skills, (d) the
importance of specific skills emphasized in preschool, and (e) the importance
of specific skills emphasized in kindergarten.
Findings indicated that teachers agreed significantly more so than
parents that preschool teachers could do more to prepare children for
kindergarten. When asked what their child's preschool/day care teacher has
done, parents' responses were similar to preschool teachers' when asked what
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they had done, suggesting consistency in what is taught in preschools, and
strong communication with parents.
All groups similarly agreed that parents could do more to prepare
children for kindergarten. While reading to children and reading/writing skills
were the most popular responses listed by all four groups, some significant
differences emerged regarding what parents could do. Kindergarten teachers
mentioned reading to children and language/communication skills more
frequently than did the other groups. Moreover, fathers mentioned
responsibility/self-help skills less frequently than all other groups.
All four groups ranked how to listen, how to follow directions, and how to
feel confident as the three most important requisite kindergarten entry skills.
The four least important skills for parents, and preschool and kindergarten
teachers were how to count, how to raise one's hand, how to write, and how to
read .
Significant differences existed between all groups' ratings of the
importance of specified skills to be emphasized in preschools/day care centers,
as well as for skills to be emphasized in kindergarten, although the mean
ratings for each skill were moderately high. Mothers, preschool teachers, and
kindergarten teachers rated most skills higher than did fathers. Preschool and
kindergarten teachers rated most skills very similarly.
Implications of these findings for parents, and preschool and
kindergarten teachers are discussed. Suggestions for future research are then
offered.

(141 pages)
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CHAPTER 1
STATEMENT OF THE PROBLEM

Center-based programs for young children have become much more
prevalent in recent years. In 1995, 60% of all children under age 5 who had not
yet begun kindergarten in the United States received some sort of care and
education outside the home (Wright, 1995). The majority of children entering
kindergarten today have had some experience in preschools or other child care
centers (Hofferth, West, Henke, & Kaufman, 1994). Preschools and other
center-based child care programs have played an increasingly important role in
helping young children make the transition from home to kindergarten. Thus,
many preschools and day care centers focus more on fostering skills that they
feel are prerequisites for success in kindergarten (Egertson. 1989).
Roughly 98% of all children in the United States attended kindergarten
prior to entering first grade (Hoffarth et al., 1994). Kindergarten was originally
intended to be a transitional place from home to primary school where the main
goal was to become socially ready for school by learning to get along with
others, become more independent, and develop eagerness to learn (Bryant &
Clifford, 1992; MeGill-Franzen, 1993). An increasing number of kindergarten
classrooms now focus primarily on teaching such subjects as reading, writing,
mathematics, and science in preparation for the academic skills of first grade
(Hatch & Freeman, 1988; Warger, 1988).
Preschool seems to be becoming more and more what kindergarten
used to be (MeGill-Franzen, 1993; Smyser, 1990). The curriculum in preschool
programs has shifted to what kindergartens have focused on in the past:
learning through play, fostering social development, and songs, stories, and
fingerplays (MeGill-Franzen, 1993).
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Parents of preschoolers are typically interested in the progress of their
child 's growth and development. Most parents of preschoolers tend to place
strong emphasis on their children 's development of academic skills, such as
counting, knowledge of the alphabet, reading , and writing. In fact, in a recent
survey, 41% of parents of preschoolers rated these academic-related skills as
"essential" or "very important," as opposed to only 4% of kindergarten teachers
(West, 1993)
While controversy exists over whether preschool programs are
responsible for preparation for kindergarten (O'Brien, 1991 ), one thing remains
certain for all programs that educate young children : there needs to be some
degree of continuity from one program to another (home to preschool or
kindergarten, preschool to kindergarten, kindergarten to primary school).
Lombardi (1992) has stressed that the key to meeting the needs of young
children through education has to do with establishing continuity in programs,
especially with regard to developmentally appropriate practice. In order for
continuity to be achieved among the different programs available in early
childhood, there has to be a level of agreement among the parents and
educators involved in those programs.

Objectives of the Study

This study investigated what priorities mothers, fathers, kindergarten
teachers, and preschool teachers have for children's requisite kindergarten
skills. A particular aim of this study was to establish whether or not opinions
across the three groups (parents, kindergarten teachers, and preschool
teachers) differ. If differences were found, programs designed to strengthen
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communication between parents and teachers regarding the skills children
need as they begin kindergarten may be warranted.

Research Questions

This study examined the opinions of married, English-speaking parents,
preschool teachers. and kindergarten teachers concerning requisite skills for
children prior to kindergarten entry. Comparisons were made among the
following groups: mothers and fathers, preschool teachers and kindergarten
teachers, preschool teachers and mothers, preschool teachers and fathers,
kindergarten teachers and mothers. and kindergarten teachers and fathers.
Five research questions were posed: (a) "Are there statistically
significant differences between mothers', fathers ', preschool teachers', and
kindergarten teachers' opinions about the preschool teacher's role in
kindergarten preparation?"; (b) "Are there statistically significant differences
between mothers', fathers', preschool teachers ', and kindergarten teachers '
opinions about the parental role in kindergarten preparation?"; (c) "Are there
statistically significant differences in the priorities that mothers, fathers.
preschool teachers. and kindergarten teachers hold for requisite kindergarten
entry skills ?" ; (d) "Are there statistically significant differences between
mothers', fathers ', preschool teachers', and kindergarten teachers ' ranklngs of
the importance of specified skills to be emphasized in preschool?"; and
(e) "Are there statistically significant differences between mothers·. fathers',
preschool teachers', and kindergarten teachers' ranklngs of the importance of
specified skills to be emphasized in kindergarten?"
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CHAPTER 2
LITERATURE REVIEW

Introduction

This review of literature begins by examining the concepts of readiness
for school and developmentally appropriate practice. The role of preschool
teachers in preparing children for kindergarten is then discussed. Next,
parental , kindergarten teachers ', and preschool teachers ' priorities for requisite
kindergarten entry skills are examined and compared. Finally, a rationale is
given for the objectives of the current study.

The Challenge of Defining Readiness for Kindergarten

The term "readiness" has historically been used to conceptualize being
ready to read , but more recently, has been considered to conceptualize being
ready for school (Katz, 1991). Readiness has been described by Graue (1993)
as "a socially constructed set of ideas or meanings used to shape the first formal
school experiences of children" (p. 5) . These meanings are said to be a
product of community values and expectations. Nurss (1987) further explained
readiness as being dependent on a teacher's expectations of social,
perceptual, motor, and language skill development, as well as what is to be
achieved by the end of the program. Such definitions of readiness seem
somewhat ambiguous. Contextual variables and individual opinions fluctuate
not only from person to person and place to place, but over time as well, making
the concept of readiness for kindergarten difficult to operationalize in concrete
terms (National Education Goals Panel, 1997). Ambiguity in the
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conceptualization of readiness makes it difficult to clearly understand what skills
children need to develop in preparation for kindergarten.
Recently, the National Education Goals Panel (1997) outlined the
concept of readiness as related to being ready to learn. The panel identified
five developmental areas that, when intertwined, form the basis of readiness.
These five components include : health and physical development, emotional
well-being and social competence, approaches to learning ; communication
skills; and cognition. While no child should be expected to be fully developed in
all five areas in order to be ready for kindergarten, the panel suggests nurturing
these areas throughout early childhood. Maximizing development in these five
areas for each individual child is considered by the panel to be the best way to
prepare children for school.

Assessing Kindergarten Readiness

Readiness tests have been highly criticized for rarely meeting reliability
and validity standards, as well as falsely determining the fate of young children
prior to kindergarten entry (National Association tor the Education of Young
Children (NAEYC], 1988; National Association of Early Childhood Specialists in
State Departments of Education, 1987). Still, readiness assessments are
widely used (National Association of Early Childhood Specialists in State
Departments of Education, 1987). In 1997, the state of Utah piloted a
kindergarten readiness screening that was originally intended to assess
whether children about to begin kindergarten actually should begin at that time,
or wait another year. After much criticism , the purpose of the screening was
changed to merely assess children 's skills upon kindergarten entrance. Still,
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testing strategies such as these are criticized for being developmentally
inappropriate for children of this age (NAEYC , 1988; National Association of
Early Childhood Specialists in State Departments of Education, 1987).
Furthermore, the variability of children 's developmental levels at this age makes
such assessments inaccurate and unfair (NAEYC, 1988; National Education
Goals Panel, 1997).
The National Education Goals Panel (1997) has asserted that, although
readiness for school can be easily conceptualized, it cannot be easily assessed
because the degree of readiness that a child possesses is far too complex.
Many children excel in certain areas of development, while lacking in others.
Furthermore, preschool-aged children vary in the pace of their development,
with some children developing in quick spurts, and others developing more
gradually.
Readiness assessments have lead to increased, but often misguided,
concerns about children developing academic skills. The National Association
for the Education of Young Children (NAEYC ; 1988) has asserted that testing
children between the ages of three and eight leads to inappropriate teaching
practices, because teachers begin teaching what they feel is necessary for
children to do well on tests, rather than challenging children to think .
Wolfgang and Wolfgang (1992) suggested direct observation as the most
effective way to assess young children. Southeastern Regional Vision for
Education (SERVE ; 1995) suggested that authentic assessment, performance
assessment, and portfolio assessment are much more developmentally
appropriate techniques for assessing young children 's readiness for
kindergarten.
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Defining Developmentally Appropriate Practice

The concept of developmental appropriateness is largely based on a
combination of Piaget's (1970) cognitive developmental theory, which focuses
on stages of development and the recognition of children as individuals who
learn at individual paces ; and Vygotsky's social-historical theory of cognitive
development, which focuses on learning through interactions with others
(scaffolding) and the use of tools (Crain, 1992). The combination of Piaget's
and Vygotsky's constructivist views, as well as those of Dewey (1916) and
Erikson (1982), supports child-centered, child-directed teaching with the role of
the teacher as a facilitator of learning, which is an underlying characteristic of
developmental appropriateness (Krogh, 1997; Novick, 1996).
Developmentally appropriate practice (DAP) is a fairly new concept,
which became popular in early childhood education in the mid-1980s
(Bredekamp & Copple, 1997; Krogh, 1997). DAP suggests that curriculum be
age appropriate and individually appropriate, considering the age of the child,
the child 's individual growth patterns, and the child 's cultural context
(Bredekamp & Copple, 1997; Krogh, 1997; Stoops, Horowitz, Kalkowski,
Shaughnessy, & Hernandez, 1991 ). This involves designing curricula and
learning environments that center on the universal and predictable sequences
of children 's development, and cater to individual differences (Stoops et al.,
1991 ). A developmentally appropriate learning environment focuses on the
"whole child": the social, emotional, physical, and cognitive
aspects of development (Novick, 1996; Romero, 1991).
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The Role of Preschool in Kindergarten Preparation

Smyser (1990) has asserted that preschools should include activities
centered on social and emotional development in preparation for kindergarten.
Romero (1991) further suggested that preschools develop behaviors and
attitudes in children that they later need for a successful school experience.
The National Educational Goals Panel has vowed that, by the year 2000,
every American child will begin school ready to learn. One means of attaining
this goal is to call on preschool programs to be high quality and
developmentally appropriate with the objective of helping to prepare children
for school. Quality, developmentally appropriate preschools must be available
to all children (National Education Goals Panel, 1997). This places a greater
responsibility on the role of preschool education than in the past. First, it is
especially important that preschool teachers understand and implement
developmentally appropriate techniques in their curricula. Second, it is
important that preschool teachers understand what it means to be ready for
school, and that they are designing activities that will develop this readiness in
their preschoolers. Wh ile this increased responsibility can partially be met
through teacher-training, it should also be maintained through communication
and partnerships with kindergarten teachers (Schultz & Lombardi, 1989).
Schultz and Lombardi (1989) also suggested that preschools be implemented
in elementary schools to provide children with enhanced educational services.
suggesting preschool programs take on a more instrumental role in preparing
children for kindergarten.
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Parental Priorities for Requisite Kindergarten Entry Skills

Studies have indicated that parents tend to place a great deal of
emphasis on academic skills for their kindergarten-aged children (Egertson,
1989 ; Knudsen- Lindauer & Harris, 1989; Schlak, 1994; West, 1993). In a
study assessing kindergarten teachers' and parents' beliefs regarding
kindergarten preparation and expectations for ki ndergarten curricula, KnudsenLindauer and Harris (1989) found that parents (especially fathers) placed
higher priority on intellectual skills than did kindergarten teachers for skills
children should possess as they begin kindergarten. Most parents naturally
want their children to succeed educationally, and feel that academic skills are
necessary for success, even in the early years (West, 1993). The majority of
parents feel that counting and knowing the alphabet are important skills for their
child to possess prior to kindergarten (Heaviside, 1993). It is, however,
important to note that parents view other areas of development as important for
children as well. Parents also believe that verbal skills, as well as enthusiasm
for new activities, are important requisite kindergarten skills (West, 1993).
The beliefs that parents have about which skills children will need for
success in kindergarten influence the activities and experiences that they will
provide for their children at home. For instance, parents who feel that math and
reading skills are most important will tend to help their children practice
counting, learn the alphabet, and read to their children at home (West, 1993).
Many parents, however, feel that teachers have the sole responsibility for
teaching academic skills such as counting and letter recognition , skills that
parents and professionals alike consider important components of kindergarten
readiness (Clarke, 1993). Socioeconomically disadvantaged parents, such as
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those studied by Morisset (1994), describe concerns that they lack knowledge
regarding young children's development; that they want to help foster these
skills for their children at home, but do not know where to go for advice or
support. There needs to be stronger communication between teachers and
parents regarding which skills are important for children to develop prior to
kindergarten, as well as programs to educate parents on ways to foster the
development of these skills (Schlak, 1994).

Kindergarten Teachers ' Priorities for Requisite
Kindergarten Entry Skills

Academic skills such as counting and knowing the alphabet have been
considered important skills for children to have as they begin kindergarten
(Heaviside, 1993; Knudsen-Lindauer & Harris, 1989). However, independence
skills, self-help skills, and self-esteem have become widely viewed by
kindergarten teachers as even more critical for children beginning kindergarten
(Johnson, 1995). When surveyed in a recent study, the majority of kindergarten
teachers felt that good health and the development of positive social skills were
more critical than academic skills for children to have as they begin
kindergarten (Heaviside, 1993). Moreover, Heaviside (1993) found that roughly
96% of kindergarten teachers felt that the most important factors as children
enter kindergarten are that they are healthy, rested , and well-nourished. This
appears to differ greatly from the priorities that most parents tend to hold. In
Knudsen-Lindauer and Harris's (1989) study examining attitudes toward
requisite kindergarten entry skills, kindergarten teachers placed a greater
amount of emphasis on social skills and interactions as being important factors
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for kindergarten readiness than academic skills . The majority of kindergarten
teachers in a more recent study examining views on children's readiness for
school also felt that enthusiasm and curiosity are more important for school
readiness than knowledge of the alphabet or counting ability (Heaviside, 1993).
It is apparent from existing literature that the priorities that teachers hold for
kindergarten are much less academic in nature than priorities held by parents.

Preschool Teachers' Priorities for Requisite
Kindergarten Entry Skills

The majority of preschool teachers are aware of the importance of
fostering prosocial behavioral skills at an early age (Hains, Fowler, Schwartz,
Kottwitz, & Rosenkoetter, 1987). Research supports the teaching of prosocial
behavior as early as possible to enhance personal development and to prevent
difficulties related to behavior later in life (McGinnis & Goldstein, 1990). Hains
and others (1987), in their study assessing preschool and kindergarten
teachers' expectations for school readiness skills, found that preschool teachers
had higher expectations than did kindergarten teachers. However, these
expectations may result from misperceptions of an increasing academic
emphasis in kindergartens, as well as increased pressure from parents to
provide more academic curriculum in preschool (Hains et al., 1987). In a more
recent study, O'Brien (1991) found that increased kindergarten readiness
scores for children participating in early childhood and preschool programs do
not always transfer to the public schools. Based upon this finding, he suggests
that the teaching style of preschool teachers often differs from that of
kindergarten teachers, and the views of kindergarten readiness possessed by
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the two types of teachers may often differ as well.

Comparisons Among Preschool Teachers, Kindergarten
Teachers, and Parents

The literature on indicators of readiness tor kindergarten has focused
primarily on what parents and kindergarten teachers perceive as being
important skills. Much of this literature indicated that while parents and teachers
have opinions about priorities tor kindergarten preparations, these opinions
often differ. Marcon (1996) suggested that these differing opinions can lead to
tension and disagreements between parents and educators, making it more
difficult to meet the needs of the child.
Eighty percent of parents, but only 20% of kindergarten teachers, feel that
sitting still and paying attention are important skills (West, 1993) Another study
by Heaviside (1993) documented the gap between parental and teacher
priorities. Heaviside found that the percentage of parents who rated counting
and knowing the alphabet as important skills was six to eight times greater than
that of kindergarten teachers, demonstrating the large difference in opinions
held by parents and kindergarten teachers. Parents were three times more
likely than kindergarten teachers to rate the ability to use pencils and paint
brushes as an important readiness skill (West, 1993). Consistent with more
recent research findings, parents rated counting, reading , and writing
significantly higher than teachers as abilities that children need to acquire prior
to kindergarten (Knudsen-Lindauer & Harris, 1989).
Children 's deficiencies in the requisite skills necessary for success in
kindergarten such as letter recognition , knowledge of the alphabet, and
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counting abilities, are deficiencies that parents and preschool teachers feel can
be greatly improved through enrollment in preschool programs (Morisset,
1994). This demonstrates the focus on academic skills that many parents and
preschool teachers have. More parents are enrolling their young children in
programs prior to kindergarten (Hofferth et al., 1994). The increase in preschool
enrollment can be attributed to parental concerns regarding their children's
acquisition of academic skills at an earlier age (Morisset, 1994), as well as to
increased numbers of single-parent homes and mothers in the work force
(Lindberg, 1989; Ryan, 1992; Smyser, 1990). In fact, Smyser (1990) stated that
the increase of single-parent homes and working mothers has made quality
child care, including preschool, a major concern. From 1970 to 1980, preschool
enrollments grew by 81%. From 1980 to 1985, enrollment had grown by
another 25% (MeGill-Franzen, 1993). By 1995, it was reported that 60% of all
children under age 6 who had not yet begun kindergarten in the United States
received some sort of care and education outside the home (Wright, 1995).
Due to the increase in preschool and other center-based enrollment, it is
important for preschool teachers and kindergarten teachers to share views on
what skills are necessary for children to master before kindergarten.
Because there is a lack of research on priorities that preschool teachers
hold, accurate comparisons among preschool teachers', kindergarten teachers',
and parents' priorities for requisite kindergarten entry skills have not yet been
made. More research is needed on preschool teachers ' perceptions of
requisite kindergarten entry skills so that these comparisons can be made.
Therefore, this study investigates and compares the priorities that these groups
(parents, kindergarten teachers, and preschool teachers) have for children 's
skills as they begin kindergarten.
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CHAPTER 3
METHODOLOGY

Design

The design for this study was correlational in nature. In this study,
comparisons were made between the opinions of parents, kindergarten
teachers, and preschool teachers toward the following: (a) the preschool
teachers ' role in preparing children for kindergarten, (b) the parental role in
preparing children for kindergarten, (c) priorities for requisite skills for
kindergarten entry, (d) the importance of specific skills emphasized in
preschool , and (e) the importance of specific skills emphasized in kindergarten.

Sample

Attempts were made to contact a population of 92 preschools listed in the
Wasatch Front and Cache Valley telephone directories. The time of year that
this process took place made it difficult to contact many of the preschools; it was
during the summer when many preschools were not in session. Forty-nine
preschools (52%) were successfully contacted by telephone, resulting in a
convenience sample of 197 preschool teachers representing eight counties of
northern Utah. A sample of 140 kindergarten teachers (total of 259
kindergarten classes) in Cache, Logan, Box Elder, Ogden, and Weber school
districts of northern Utah was chosen for the study. Using a systematic
numerical procedure (Appendix A), each kindergarten teacher was asked to
select one boy and one girl from each class with whom to send home a parent
packet. This resulted in a sample of 518 sets of parents of kindergarten
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students (518 mothers. 518 fathers) . The areas from which the sample was
drawn were chosen primarily for convenience, as the researcher was within
reasonable proximity of the areas.

Participants

Participants consisted of 101 preschool teachers (51% return rate} , 113
kindergarten teachers (81% return rate). 143 fathers and mothers (28% return
rate) . Although 46 additional mothers returned questionnaires (making the
actual return rate for mothers 36%), they were not used in the study; only data
from couples who returned both the mother and father questionnaire were used.
The low return rate for the parent sample can be attributed to two factors. First,
because of confidentiality constraints, there was no direct contact between the
researcher and parents. Questionnaires were administered to parents indirectly
through kindergarten teachers. Second, since both mothers and fathers were
asked to complete and return the questionnaires in the kindergarten parent
informed consent letter (Appendix H). many were probably not returned due to
one parent not wanting to participate. This, in turn, would lead the other parent
not to participate as well. Several respondents completed their questionnaires
either inaccurately or incompletely: 26 of 101 preschool teachers (26%), 7 of
103 kindergarten teachers (13%}, 19 of 143 mothers (13%}, and 35 of 143
fathers (24%). Since other sections that they completed were still usable for
analyses, their questionnaires were not omitted; complete sections were
analyzed. This resulted in varying sample sizes in data analyses. Table 1
illustrates demographics of preschool and kindergarten teachers. Included in
this table are age, education level, and total years of teaching experience.
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Table 1
Demographics of Preschool and Kindergarten Teachers
Teachers
Variable

PS

K

Age

n·

92

92

Range

19-55

22-63

Mean

33.47

41 .29

so

10.56

10.43

89

98

Range

1-26

1-39

Mean

7.63

13.74

so

6.00

8.92

n·

95

99

CDA in child development

15

BNBS in ECE

10

3

BNBS in Elem . Ed.

12

11

Number of years taught

Education level

BAIBS in ECE plus 1-15 grad. credits
BAIBS in Elem. Ed. plus 1-15 grad. credits
BA/BS in ECE plus 16-30 grad. credits

8
3

3
10

BA/BS in Elem . Ed. plus 16-30 grad. credits
(table continues)
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Teachers
Variable

PS

K

BA/BS in ECE plus 31+ grad. credits

2

BA/88 in Elem . Ed. plus 31+ grad. credits

13

Dual major in ECE and Elem . Ed.
Master's degree
Other

10

38

4

6

40

4

It is interesting to note that the average age for preschool teachers (M
33.47) is considerably younger than that of kindergarten teachers

=

CM = 41 .29) .

It is also important to consider that the majority of kindergarten teachers had
educational degrees of some sort, while nearly half of the preschool teachers
indicated no specific educational degree (by marking "other").
The demographic information for mothers and fathers is illustrated in
Tables 2 and 3. Mothers' and fathers' ages were quite similar, as seen from
Table 2. Table 3 includes parents ' SES levels, which were calculated using
Hollingshead's (1975) Four Factor Index of Social Position. The four factors
used in calculating the rating for social status were the education level and
occupations of the mother and the father. From that, a rating was calculated for
each couple. Overall SES ratings ranged from 23 to 62

CM = 44.56) .

Group 1 is classified as major business and professional ; group 2 is
classified as medium business, minor professional, and technical ; group 3 is
considered skilled craftsmen, clerical , and sales workers ; and group 4 is
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machine operators and semiskilled workers. None of the couples fell under
group 5, unskilled laborers and menial service workers, whose ratings would
have ranged from 8 to 19.

Table 2
Mothers' and Fathers' Ages
Age

Mothers

n

Fathers

130

134

Range

23-49

25-50

Mean

33.02

34.86

4.91

4.87

so

Table 3
Parents' SES Based on Hollingshead's (1975) Four Factor Index of Social
Position

Group

Couples (D)

Range of rating

Mean rating

26

55 to 62

58.36

2

73

40 to 54

46.38

3

34

32 to39

35.85

4

10

23 to 29

26.50

143

23 to 62

44.70

Total (overall)
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Measurement

The Kindergarten Teacher Questionnaire, the Preschool Teacher
Questionnaire, and the Kindergarten Parent Questionnaire are the three
instruments used in this study (Appendices 8-0). These measures are nearly
identical; however, there is an additional question on the Preschool Teacher
Questionnaire that asks, "What have you done to prepare children
for kindergarten?" Similarly, the Kindergarten Parent Questionnaire has a
question that asks, "What have you done to prepare your child for
kindergarten?" The Kindergarten Teacher Questionnaire contains no such
question. The questionnaires are designed to assess the priorities that
teachers or parents hold toward basic skills children should have upon
entrance into kindergarten. The items on the measures consist of Likert-type
scales, rank ordering, and open-ended opportunities to list additional items.
The full measure also contains a section that names a skill (such as
cutting) and asks the parent or teacher to prioritize the tasks involved in cutting
according to the order a child learns them (e.g., prefers using one hand over the
other to cut, cuts on a zig-zag line, cuts freehand designs, cuts a circle, cuts on a
straight line). This portion of the measure is time consuming to complete,
difficult to analyze statistically, and is not relevant to the questions posed in the
proposed study. Therefore, it was omitted for the purposes of this study.
Another portion of the full measure has a section in which the respondent
is asked to check the tasks from a list of 40 tasks that they feel a child should
be expected to do in order to be adequately prepared for kindergarten. This
section was also omitted from this study for purposes of convenience and
clarity.
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The shortened version of the measure was broken down into six
sections. Section I asks respondents to indicate to what extent they agree or
disagree, on a scale from 1 (strongly disagree) to 5 (strongly agree), with the
statement, "Preschool teachers could do more to prepare children for
kindergarten." Then respondents are asked to list five things that preschool
teachers could do to prepare children for kindergarten. Finally, preschool
teachers are asked to list five things that they have done to help children
prepare for kindergarten.
Section II of the measure is identical to Section I, except that the
statements pertain to what parents could do. Respondents rate their level of
agreement with the statement, "Parents could do more to prepare children for
kindergarten." They are then asked to list five things parents could do to help
children prepare for kindergarten. Parents are also asked to list five things they
themselves have done to help their child prepare for kindergarten.
Section Ill of the measure asks respondents to rank in order of
importance the following 13 skills to be emphasized in kindergarten: sharing
with others, listening, counting, reading , waiting one's turn, following directions,
being independent, sitting still, being curious, solving problems, writing, raising
one's hand, and feeling confident. Section IV asks respondents to rank the
importance of emphasizing the following 10 skills in preschool on a scale of 1
(not important) to 7 (very important): art appreciation, intellectual concepts,
large muscle, listening, problem solving, self-help, small muscle, social,
speaking, and confidence. Section V is identical in nature to Section IV, except
that respondents rank the importance of emphasizing the same 10 skills in
kindergarten rather than preschool. Finally, Section VI asks respondents to
answer demographic questions.
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Internal reliability of the instrument has been assured by the variety of
scales contained in the measures. For example, parents and teachers are
asked to rank order the importance of specific skills. Later, they are asked to
rate the importance of these same skills on a Likert-type scale. Based on
research findings by Knudsen-Lindauer and Harris (1989) , both measures have
been found to possess face validity as well as readability. Pilot studies were
run in Denver, Colorado; Corvallis, Oregon ; and Salt Lake City, Utah with
kindergarten teachers and parents of kindergartners, and revisions were
made following each pilot study. The measures were then critiqued by a team
of 10 early childhood education university professionals, who recommended
more revisions. Finally, the Survey Research Institute at Oregon State
University analyzed the measure. The institute confirmed face validity, and the
questionnaires were found to be readable and understandable.
The sections of the measure requiring respondents to list things that
preschool teachers and parents could do or have done to help children prepare
for kindergarten were content analyzed and coded into 15 domains (see
Chapter 4, pp. 27-28). lnterrater reliability was established for these sections of
the measure by having a second rater , blind to the initial coding, code 25% of
the previously coded data. The percentage of agreement between the two
raters was 97.
Based on Dillman's (1978) recommendations for maximizing the return
rate, questionnaires remained anonymous, were fairly easy to complete in a
short amount of time, and were sent out with a postage-paid return envelope.
Further, reminder notes were mailed to all participants one week after the initial
questionnaires were mailed.
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Data Collection Procedure for Kindergarten Teachers

Initial contact was made by calling each prospective school district to
explain the purpose of the study. A letter of explanation (Appendix E) , along
with a copy of the measure, was then sent to each district office. The letter also
asked for permission to conduct research in the district. Approximately one
week after the letters were sent, follow-up telephone calls were made to confirm
permission and to inquire about the specific procedure that needed to be
followed in contacting each individual elementary school. This process began
in late June and early July of 1997, approximately 7 weeks prior to the planned
date of data collection. Once permission was granted by the district offices,
phone contacts were made with the principals of each school during the first
week of August asking for their cooperation and consent in allowing their
kindergarten teachers to participate in the study. Upon each principal's
agreement, a letter explaining the study (Appendix F) was mailed to that
principal along with manila envelopes for each kindergarten teacher. In each
manila envelope was a kindergarten teacher informed consent form (Appendix
G), questionnaire, and postage-paid return envelope. Also included were
parent packets, each consisting of an envelope containing an informed consent
letter (Appendix H) and parent questionnaires for the teacher to distribute to two
sets of parents per class. Teachers were asked to fill out the teacher
questionnaire and return it within one week in the postage paid pre-addressed
envelope. Reminder letters (Appendix I) were sent to kindergarten teachers
one week after the questionnaires were sent.
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Data Collection Procedure for Parents

Each kindergarten teacher was asked to choose two sets of parents from
his or her class to whom parent packets would be distributed, using a
systematic numerical procedure (Appendix A). This ensured that students from
every position on the class lists were chosen an equal number of times . One
teacher was asked to alphabetically select the first boy in a two-parent, Englishspeaking home from the top of the class list and the first girl from the bottom of
the class list. The next teacher was asked to select the second boy from the top
of the class list and the second girl from the bottom of the list, and so on. The
teacher was then asked to send the parent packets home with the children
whom they had selected. The informed consent letter for the parents requested
that the questionnaire be filled out and returned within one week in the postagepaid pre-addressed envelope. In hopes of increasing the response rate , parent
reminder notes (Appendix J) were sent to each teacher to distribute to the
parents approximately one week after their packets were sent to them .

Data Collection Procedure for Preschool Teachers

Attempts were made to contact the population of 92 directors of
preschools in northern Utah listed in the Wasatch Front and Cache Valley
telephone books. Forty-nine (52%) were successfully contacted by telephone,
the purpose of the study was explained, and the participation of their teachers
who work with 4 and 5 year olds was requested. Forty-seven preschool
directors (96% of those contacted) agreed to participate in the study. Onehundred ninety-seven preschool teacher packets were sent out, based on the
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number of preschool teachers reported by each director who work with 4 and 5
year olds. Each preschool director was sent a letter of explanation (Appendix
K) and packets for their preschool teachers. Each packet contained an
informed consent letter (Appendix L) and questionnaire to complete and
return in a postage-paid envelope. In hopes of maximizing the response rate,
reminder letters (Appendix M) were sent to preschool directors approximately
one week after the questionnaires were sent.
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CHAPTER 4
RESULTS AND DUSCUSSION

Data Transformation and Analysis

Items on the questionnaire were coded by assigning a numerical value to
the responses , scores were tabulated, and a variety of statistical analyses were
performed on variables which pertain to the respective hypotheses. All
statistical analyses were performed using SPSS software.

Question 1: The Preschool Teacher's Role in Kindergarten Preparation

There were five sub-hypotheses that addressed Question 1: "Are there
statistically significant differences between mothers', fathers ', preschool
teachers ', and kindergarten teachers ' opinions about the preschool teachers '
role in kindergarten preparation?"

Null Hypothesis 1a

There will be no statistically significant differences between
mothers' and fathers' opinions about the preschool teacher's role
in kindergarten preparation.
A paired samples 1test was performed to test for significant differences
between mothers' and fathers' responses to the statement, "Preschool teachers
could do more to prepare children for kindergarten ' ' No significant differences
were found, 1(124)

=-1 .24, p = .22.

Since there were no significant

differences between mothers and fathers, failing to reject Null Hypothesis 1a,
mothers and fathers were combined into one group (parents) for further
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comparisons regarding Null Hypothesis 1.

Null Hypothesis 1b

There will be no statistically significant differences between
preschool teachers' and kindergarten teachers' opinions about the
preschool teacher's role in kindergarten preparation.
An independent samples ! test was run to determine if any significant
differences existed between kindergarten and preschool teachers ' responses to
the statement, "Preschool teachers could do more to prepare children for
kindergarten." No significant differences emerged,! (190) = .66, p = .51 .
Thus, Null Hypothesis 1b was not rejected .

Null Hypothesis 1c

There will be no statistically significant differences between
parents', preschool teachers', and kindergarten teachers' opinions
about the preschool teacher's role in kindergarten preparation .
On a scale of 1 (strongly disagree) to 5 (strongly agree), the mean
agreement levels for the statement, "Preschool teachers could do more to
prepare children for kindergarten, " were all moderate, parents : (M = 3.12, SD =
.87) . preschool teachers: (M = 3.79, SD = .86) , kindergarten teachers: (M =
3.70, SD = .90); falling between 3 ("neutral") and 4 ("agree") . A one-way
ANOVA examining possible differences between parents, preschool teachers,
and kindergarten teachers indicated statistically significant differences between
parents' responses and both preschool and kindergarten teachers' responses,

E (2,

453) = 28.73, p = .000, as shown in Table 4. Thus, Null Hypothesis 1c

was rejected .
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Table 4
Analysis of Variance for Responses to the Statement. "Preschool Teachers
Could Do More to Prepare Children for Kindergarten"

ss

£!

MS

4409

2

22.04

Within groups

347.52

453

.77

Total

391 .61

455

Between groups

E
28.73

Q

.00

Post-hoc LSD tests showed that parents answered this question
significantly differently than both preschool teachers and kindergarten teachers.
Preschool and kindergarten teachers were in significantly stronger agreement
than parents with the statement, "Preschool teachers could do more to prepare
children for kindergarten. "
Null Hypothesis 1d
There will be no statistically significant differences between
mothers', fathers' , preschool teachers' and kindergarten teachers'
opinions regarding what preschool teachers could do to help
children prepare for kindergarten.
Data reduction. Content analyses were done on all responses given by
mothers, fathers , kindergarten teachers, and preschool teachers to the question,
"What could preschool teachers do to prepare children for kindergarten?"
Responses were then coded into one of the following 15 domains :
1.

Math Skills (numbers, matching, classification, shapes, sizes, etc.)
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2.

Reading/Writing Skills (learning the alphabet, phonics, colors,
learning to read and write, etc.)

3.

Reading to Children (not actually teaching reading skills, as in # 2)

4.

Cognitive Process Skills (memory, attention span, problem
solving, decision making, etc.)

5.

Art/Creativity Skills

6.

Music/Singing/Rhythm Skills (songs, nursery rhymes, poems)

7.

Language/Communication Skills

8.

Encouraging Parental Involvement and/or Interaction with school

9.

Providing an Enriching Environment (varied activities available,
hands-on activities, computer, etc.)

10.

Small Motor Skills (cutting, pasting, holding pencil appropriately,
etc.)

11 .

Large Motor Skills (running, jumping, skipping, etc.)

12.

Social Skills (getting along with others, following rules, etc.)

13.

Emotional Development (love, self-esteem, confidence, etc.)

14.

Health and Safety Issues (nutrition, hygiene, safe environment,
etc.)

15.

Responsibility/Self-Help (dresses self, puts belongings away,
independence, etc.)

Results. Percentages were calculated to determine the most frequently
mentioned domains for mothers, fathers , preschool teachers, and kindergarten
teachers in response to the question, "What could preschool teachers do to help
children prepare for kindergarten?" Of the 15 domains, 11 were mentioned
significantly differently by the four groups, thus Null Hypothesis 1d was rejected.
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Those domains were : reading/writing skills. x2 (3 . n = 490)
math skills, x2 (3,

n = 490) = 10.97, 12 = .01 ; social skills,

= 19.53, 12 = .00;

x 2 (3, n = 490) = 45.16,

12 = .00 ; cognitive process skills, x 2 (3, n = 490) = 65.40, 12 = .00 ; emotional
development, x2 (3,

n = 490)

= 36.14, 12 = .00; providing an enriching

environment, x2 (3 . n = 490) = 18.73. 12 = .00; reading to children, x 2 (3.

n=

490) = 19.34, 12 = .00; language/communication skills, x2 (3, n = 490) = 9.24, 12 =
.03 ; responsibility/self-help skills, x 2 (3, n = 490) = 48.29, 12 = .00;
music/singing/rhythm skills, x2 (3,

n = 490) =

12.60, 12 = .01 ; and small motor

skills, x 2 (3, D.= 490) = 47.33, Q = .00. Table 5 illustrates the percentages
and the rank of all 15 domains for each group. Chi-square and 12 values are
also included in this table to illustrate which domains differ significantly.
Chi-square comparisons were also made between parents ' responses to
the question "What could preschool teachers do to help children prepare for
kindergarten?" using their SES level as a variable. These comparisons were
only made for the domains mentioned by 20% or more of both mothers and
fathers. In this case, those domains were reading/writing skills, math skills, and
social skills. No statistically significant differences were found for the
mentioning of reading/writing skills. x2 (3.

n = 286) = 2.23. 12 = .53;

math skills,

x2 (3, n = 286) = 5.93, 12 = .12; or social skills, x 2 (3, n = 286) = 3.06, 12 = .38.

Null Hypothesis 1e

There will be no statistically significant differences between
what mothers and fathers Indicate their child's preschool teacher
did to help him/her prepare for kindergarten .
Of the 143 mothers and 143 fathers , 94 mothers (66%) and 71 fathers

Table 5
Domains Mentioned When Asked, "What Could Preschool Teachers Do to Hel!;! Children Prej:)are for
Kindergarten?"

Domain

Fathers

Mothers

P Teachers

K Teachers

(n=143)

(n=143)

(n=101)

(n=103)

%

Rank

%

Rank

%

Rank

%

Rank

x2

(Q_f)

Q=

Read/write

28.3

1.0

28.7

1.0

50.5

1.0

44.7

2.0

19.53 (3)

.00

Math

22.8

2.0

21 .7

2.0

34.7

4.0

15.5

7.0

10.97 (3)

.01

Social

21.4

3.0

20.3

3.0

42.6

3.0

43.3

1.0

45.16 (3)

.00

Cog. process

6.2

4.0

9.8

5.0

43.6

2.0

23.3

3.5

65.40 (3)

.00

Em. dev.

5.5

5.0

14.0

4.0

30.7

5.0

7.8

11 .0

36.14 (3)

.00

Enrich. env.

2.8

6.0

8.4

6.0

18.8

6.0

12.6

8.0

18.73 (3)

.00

Read to children

1.4

9.0

7.7

7.0

7.9

9.0

16.5

6.0

19.34 (3)

.00

Art/creativity

1.4

9.0

1.4

13.5

5.9

10.0

2.9

12.0

6.06 (3)

.11

Lang./comm.

1.4

9.0

2.8

9.5

5.0

11 .5

8.7

9.5

9.24 (3)

.03

Large motor

1.4

9.0

1.4

13.5

5.0

11.5

0.0

15.0

7.71 (3)

.05

(table continues)

(;)

0

Fathers

(n=143)
Domain
Resp./self-help

Mothers

(n=143)

%

Rank

%

Rank

1.4

9.0

2.1

11 .5

P Teachers

(n=101)

%

K Teachers

(n=103)

Rank

%

Rank

12.9

8.0

23.3

3.5

x2

(ill)

Q=

48.29 (3)

.00

Mus./sing./rhythm

.7

12.5

3.5

8 .0

2.0

14.5

8.7

9.5

12.60 (3)

.01

Small motor

.7

12.5

2.8

9 .5

15.8

7.0

22.3

5.0

47.33 (3)

.00

Health/safety

0.0

14.5

.7

15.0

2.0

14.5

1.9

13.0

3.44 (3)

.33

Par. involvement

0.0

14.5

2.1

11 .5

3.0

13.0

1.0

14.0

4.43 (3)

.22

w

~
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(50%) answered the question, "If your child attended preschool/day care, what
did you child 's teacher do to help him/her prepare for kindergarten ?" This
suggests that at least 50% to 66% of parents' children attended preschool/day
care. Each response was coded as explained in Null Hypothesis 1d. This
question was answered very similarly by mothers and fathers. However, 16%
fewer fathers answered this question than did mothers, suggesting that mothers
are more aware of what their child's preschool teacher has done to help their
child prepare for kindergarten. Three domains differed between mothers and
fathers , and in all three cases, mothers mentioned the domain more often than
did fathers. Those domains were reading/writing skills, x 2 (1 , n

=286) =5.02, Q

= .03 ; social skills, x2 (1, n = 286) = 11 .91, Q = .00 ; and providing an
environment, x2 (1, n = 286) = 5.07, Q = .02; thus Null Hypothesis 1e

enriching

was rejected. Table 6 illustrates what mothers and fathers say their child's
preschool/day care teacher has done to prepare their child for kindergarten.
Compari sons were also made between parents' responses using SES
as a variable for the question, "What could preschool teachers do to help
prepare children for kindergarten?" This was only done for the domains where
20% of both mothers and fathers mentioned that particular domain. In this case,
those domains were reading/writing skills, math skills, and social skills. Of
those skills, the only one with significant differences between the four SES
groups was social skills, x 2(3, n =286)

= 14.00,

Q = .00. Table 7 illustrates

the pattern with which parents in the four Hollingshead groups mentioned social
skills.
It appears that parents in Hollingshead group 3 were less likely to
mention social skills than were all other groups (26.4%) , while parents in group
4 were more likely to mention social skills than were the other groups (54.7%).
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Table 6
Domains Mentioned by Mothers and Fathers When Asked, "If Your Child
Attended Preschool/Day Care, What Did Your Child's Teacher Do to Helg
Him/Her Pregare for Kindergarten?"
Fathers

Mothers

(.o_=143)

(n=143)

Domain

%

Reading/writing

x,

(_Q_f)

1.0

5.02

(1)

.03

3.0

3.24

(1)

.07

43.4

2.0

11.91

(1)

.00

9.1

6.5

.54

(1)

.47

5.0

14.0

4.0

2.38

(1)

.12

Rank

%

37 .9

1.0

51.0

Math

31.7

2.0

42.0

Social

24.1

3.0

Cognitive process

11 .7

4.0

Emotional devt.

8.3

Rank

Q=

Parental involvement

6.9

6.5

5.6

8.5

.21

(1)

.65

Small motor

6.9

6.5

5.6

8.5

.21

(1)

.65

Music/singing/rhythm

4.8

8.0

9.1

6.5

2.03

(1)

.16

Enriching environ.

4.1

9.0

11.2

5.0

5.07

(1)

.02
.72

Reading to children

2.8

10.5

3.5

11.0

.13

(1)

Lang./communic.

2.8

10.5

2.1

13.0

.13

(1)

.72

Art/creativity

2.1

12.0

2.8

12.0

.16

(1)

.69

Large motor

1.4

13.0

4.2

10.0

2.12

(1)

.15

Health/safety

.7

14.5

2.1

14.5

1.04

(1)

.31

Respons./self-help

.7

14.5

2.1

14.5

1.04

(1)

.31
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Table 7
SES Groups' Mention of Social Skills When Asked, "If Your Child Attended
Preschool/Day Care, What Did Your Child's Teacher Do to Help Him/Her
Prepare for Kindergarten?"

Mention of social skills
Hollingshead group

!l

%

7

35.0

2 Medium business, minor professional, technical

24

35.3

3 Skilled craftsmen, clerical, sales workers

39

26.4

4 Machine operators, semiskilled workers

29

54.7

Major business and professional

Groups 1 and 2 appeared to be very similar in the frequency of mentioning
social skills (35.0% and 35.3%, respectively) .
Preschool teachers were asked, "What did you do to help prepare
children for kindergarten?" Each response was coded as explained in Null
Hypothesis 1d. The most frequently mentioned domains were reading/writing
skills, social skills, and math skills as things preschool teachers report to have
done to prepare children for kindergarten. As evident in the frequencies,
preschool teachers focus on reading/writing skills over 30% more than any
other skill when preparing children for kindergarten. Table 8 illustrates what
preschool teachers listed they have done to prepare children for kindergarten.
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Table 8
Domains Mentioned by Preschool Teachers When Asked. "What Have You
Done to Help Children Prepare for Kindergarten?"

Preschool Teachers '
Responses (n
Domain

= 101)

%

Rank

Reading/writing

62.4

1.0

Social

45 .5

2.0

Math

44.6

3.0

Cognitive process

33 .7

4.0

Reading to children

23.8

5.5

Emotional development

23 .8

5.5

Providing an enriching environment

16.8

7.5

Responsibility/self-help

16.8

7.5

Encouraging parental involvement with school

15.8

9.5

Small motor

15.8

9.5

Language/communication

7.9

11 .0

Art/creativity

6.9

12.5

Music/singing/rhythm

6.9

12.5

Large motor

4.0

14.0

Health and safety issues

3.0

15.0
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Discussion of Null Hypotheses 1a-1 e

It was originally hypothesized that mothers, fathers , preschool teachers,
and kindergarten teachers would not differ in their belief that preschool teachers
could do more to prepare children for kindergarten. Null Hypothesis 1a
compared mothers' and fathers' responses to the statement, "Preschool
teachers could do more to prepare children for kindergarten." Mothers and
fathers were in similar agreement with the statement; therefore, Null Hypothesis
1a was not rejected.
Null Hypothesis 2a compared preschool and kindergarten teachers '
responses to the same statement. Again, no statistically significant differences
were found, and Null Hypothesis 2a was not rejected.
When parents ', preschool teachers', and kindergarten teachers '
responses were compared, statistically significant differences were found
between parents and both preschool teachers and kindergarten teachers,
consistent with Knudsen-Lindauer and Harris's (1989) findings . Thus, Null
Hypothesis 1c was rejected . Preschool teachers and kindergarten teachers
agreed more than parents that preschool teachers could do more to prepare
children for kindergarten. However, the agreement level was only moderate
(between 3, "neutral"; and 4, "agree"), suggesting that there is not a strong
opinion by any of the groups that preschool teachers cou ld do more to prepare
children for kindergarten. These findings may also suggest that parents are
generally satisfied with their children 's preschool teachers, and that they trust
that preschool teachers know what they are doing. Moreover, the fact that
preschool and kindergarten teachers agree more than parents that preschool
teachers could do more to prepare children for kindergarten may be due to
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preschool and kindergarten teachers being more aware than are parents of
what skills children ought to be gaining in preparation for kindergarten. This is
likely due to preschool and kindergarten teachers simply being more educated
about developmentally appropriate practice.
When asked what preschool teachers could do to help prepare children
for kindergarten , it was originally hypothesized that there would be no
differences in mothers', fathers', preschool teachers ', or kindergarten teachers'
opinions. There were, however, statistically significant differences between
groups on 11 out of 15 domains, and thus Null Hypothesis 1d was rejected.
When examining Table 5 (Domains Mentioned When Asked, "What Could
Preschool Teachers do to Help Children Prepare for Kindergarten?"), it is also
meaningful to look at the actual percentages for each domain , rather than
simply the absolute ranking of each category per group. All of the top five
domains were mentioned much more frequently (20% or more) by preschool
teachers and kindergarten teachers than the top five domains mentioned by
mothers and fathers . Only the top three most frequently mentioned domains
were mentioned by more than 20% of both mothers and fathers . This indicates
that a larger percentage of preschool teachers and kindergarten teachers had
more specific ideas than did parents when asked, "What could preschool
teachers do to prepare children for kindergarten?" Moreover, 9 of the 15
domains were mentioned by a higher percentage of preschool teachers than by
kindergarten teachers. Perhaps this is due to preschool teachers making more
thoughtful consideration of what they themselves could do to help prepare
children for kindergarten. It is only logical that preschool teachers would be
more thoughtful about what they could do, as opposed to parents or
kindergarten teachers, simply because they know what they are already doing
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as preschool teachers. Because parents and kindergarten teachers may not be
fully aware of what preschool teachers do, they may feel less inclined to offer
suggestions as to what could be done to help children prepare for kindergarten.
For all four groups, reading/writing skills and social skills were among the
top three mentioned domains, suggesting that mothers, fathers, preschool
teachers, and kindergarten teachers agree that preschool teachers could focus
more on these skills when preparing children for kindergarten. However, for
kindergarten teachers, social skills was the most frequently mentioned domain.
This supports Smyser's (1990) recommendation for emphasizing social
development in preschool. Social skills and reading/writing skills were
mentioned by all groups, but they were mentioned more often by both preschool
teachers and kindergarten teachers than by mothers or fathers. This
demonstrates that preschool and kindergarten teachers have similar opinions
regarding what preschool teachers could do to help children prepare for
kindergarten.
Null hypothesis 1e stated that there would be no differences between
mothers' and fathers' responses to the question, "If your child attended
preschool/day care, what did your child's teacher do to help him/her prepare for
kindergarten?" While statistically significant differences emerged in 3 out of 15
domains, there was not enough unequivocal evidence to reject Null Hypothesis
1e. Once again, reading/writing skills, math skills, and social skills were the top
three domains mentioned by both mothers and fathers, although mothers
answered reading/writing and social skills more frequently than fathers.
Perhaps this is due to mothers being more aware of what their children are
doing at school by being more involved with school and communicating more
with teachers, consistent with findings of Knudsen-Lindauer and Harris (1989).
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Table 6 shows the order of each domain mentioned by fathers and mothers.
Again, the percentages are also meaningful in examining each domain. Only
the top three domains (reading/writing skills, math skills, and social skills) were
mentioned by more than 20% of the parents, suggesting that the other domains
were not recognized by parents as having been done by their child's preschool
teacher very often.
When SES was included as a variable in relation to parents' responses
to this question, it seems surprising that group 4 (machine operators,
semiskilled workers) mentioned social skills more so than did the others groups.
One might expect that the more educated parents are, the more they might
realize the importance of focusing on the development of social skills in their
children. As shown in Table 7, this was not the case. Perhaps parents with
lower SES are less concerned with academics, and in turn, place higher
emphasis on social skills.
When preschool teachers responded to a similar statement, "What have
you done to help prepare children for kindergarten?," they focused mostly on
reading/writing skills, social skills, and math skills. They reported focusing
much less on art/creativity skills, music/singing/rhythm skills, large motor skills,
and health and safety issues. This suggests that preschool teachers have
somewhat of an academic focus, although social skills are important as well.
The emphasis on social skills is consistent with previous findings by Hains et al.
(1987), which suggested that preschool teachers are aware of the importance of
fostering prosocial skills.
It is interesting that the top three domains and the bottom four domains
mentioned by preschool teachers, mothers, and fathers (see Tables 6 and 8)
were the same when asked what preschool teachers have done to prepare
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children for kindergarten. This suggests that there is consistency in what skills
preschool teachers are focusing on, as well as a level of understanding towards
what skills are most important when helping children to prepare for
kindergarten.

Question 2 The Parental Role in Kindergarten Preparation

There were five sub-hypotheses that addressed Question 2: "Are there
statistically significant differences between mothers', fathers ', preschool
teachers ', and kindergarten teachers ' opinions about the parental role in
kindergarten preparation ?"

Null Hypothesis 2a

There will be no statistically significant differences between
mothers' and fathers' response to the statement, "Parents could do
more to prepare children for kindergarten. "
A paired samples ! test was run to check for significant differences
between mothers' and fathers' responses to the statement, "Parents could do
more to help children prepare for kindergarten." No statistically significant
differences were found , ! (130)

=.49,

p

= .63, and thus Null Hypothesis 2a was

not rejected . Since there were no statistically significant differences between
mothers and fathers , they were combined into one group (parents) for further
comparisons regarding Null Hypothesis 2.

Null Hypothesis 2b

There will be no statistically significant differences between
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preschool teachers ' and kindergarten teachers' opinions about the
parental role in kindergarten preparation.
An independent samples ! test was run to determine if any significant
differences existed between kindergarten and preschool teachers' responses to
the statement, "Parents could do more to prepare children for kindergarten." No
statistically significant differences were found , ! (191)

= .07,

Q

= .95, so Null

Hypothesis 2b was not rejected .

Null HyQothesis 2c

There will be no statistically significant differences between
parents' , preschool teachers ', and kindergarten teachers' opinions
about the parental role in kindergarten preparation.
On a scale of 1 (strongly disagree) to 5 (strongly agree), the mean
agreement levels with the statement, "Parents could do more to prepare
chi ldren for kindergarten," were fairly high, falling between 4 ("agree") and 5
("strongly agree"); parents :

CM = 4.29, SO= .75)

; preschool teachers : CM = 4.36,

SO = .62) ; kindergarten teachers : (.M = 4.35, SO = .77) . A one-way ANOVA
examined possible differences between parents, preschool teachers, and
kindergarten teachers. No statistically significant differences were found, E (2,
464) = .52, Q = .60, as shown in Table 9. This suggests that all groups are in
agreement that parents could do more to prepare children for kindergarten;
therefore, Null Hypothesis 2c was not rejected .

Null HYQothesis 2d

There will be no statistically significant differences between
mothers', fathers', preschool teachers' , and kindergarten teachers'
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Table 9
Analysis of Variance for Responses to the Statement. "Parents Could Do More
to Prepare Children for Kindergarten"

ss

~

MS

E

Q

.54

2

.27

.52

.60

Within groups

244.55

464

.53

Total

245.10

466

Variable

Between groups

opinions regarding what parents could do to help children prepare
for kindergarten .
Data were coded into domains as previously explained for Null
Hypothesis 1d. Percentages were calculated to determine the most frequently
mentioned domains for mothers, fathers , preschool teachers , and kindergarten
teachers when asked, "What could parents do to prepare children for
kindergarten?" Chi-square analyses compared the groups' responses .
Statistically significant differences between groups ' responses were found in 7
of the 15 domains, and thus Null Hypothesis 2d was rejected . Those domains
were : reading to children, x2 (3,

n = 490) = 19.72,

p = .00; emotional

development, x 2 {3 , n = 490) = 14.22, Q = .00; language/communication skills,
x 2 {3,

n = 490) = 31 .34, Q = .00 ; responsibility/self-help skills, x2 {3, n = 490) =

29.31 , p = .00; encouraging parental involvement, x2 (3,
.00; small motor skills, x2 (3,

n = 490) = 22.39,

n = 490) = 16.45, p =

p = .00; and music/singing/

rhythm skills, x2 {3 , D.= 490) = 12. 72, p = .01 . Table 10 illustrates the
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percentages and the rank of all fifteen domains for each group. Chi-square and
Q values are also included in this table to illustrate which domains differ.

In this sample, it appears that preschool teachers, fathers , and mothers
were more likely to mention emotional development as something parents
could do to help children prepare for kindergarten than were kindergarten
teachers. It also appears that kindergarten teachers were more likely to
mention language/communication than were all other groups. Mothers,
preschool teachers, and kindergarten teachers all seem to be more likely than
fathers to mention responsibility/self-help. Preschool teachers appeared more
likely than all other groups to mention encouraging parental involvement with
school. Preschool and kindergarten teachers seemed more likely to mention
small motor skills than were mothers or fathers . Finally, it appeared that
kindergarten teachers were more likely to mention music/singing/rhythm than
were all other groups.
Parents' SES level was also included as a variable in analyzing their
responses to this question. This was only run on the domains where 20% of
both mothers and fathers mentioned that particular domain. In this case, that
domain was reading to children. That domain did not differ significantly
between the four SES groups, x 2 {3, n = 286) = 1.23, Q = .75.
Null Hypothesis 2e
There will be no statistically significant differences between
mothers' and fathers' Indications of what they have done to prepare
their child for kindergarten.
Each response was coded into 1 of 15 domains as previously explained
in Null Hypothesis 1d. Four of the 15 domains differed significantly between

Table10
Domains Mentioned When Asked, "What Could Parents Do to Helg Children Pregare for Kindergarten?"

Domain

Fathers

Mothers

P Teachers

K Teachers

(n=143)

(n=143)

(n=101)

(n=103)

x2

(Qf)

Rank

%

Rank

Rank

%

Rank

Read to children

45.5

1.0

60.1

1.0

52.5

1.0

72.8

1.0

19.72 (3)

.00

Reading/writing

35.9

2.0

44.8

2.0

34.7

3.0

42.7

2.0

3.89 (3)

.27

%

%

Q=

Math

33.8

3.0

26.6

5.0

17.8

8.0

26.2

7.0

7.78 (3)

.05

Enrich. env.

33.1

4.0

37.8

3.0

40.6

2.0

32.0

3.0

2.34 (3)

.50

Social

27.6

5.0

35.0

4.0

33.7

4.0

31.1

4.0

2.04 (3)

.57

Em . dev.

16.6

6.0

18.2

7.0

27.7

5.0

7.8

10.5

14.22 (3)

.00

Cog. process

14.5

7.0

18.9

6.0

22.8

6.0

19.4

8.5

2.85 (3)

.42

Lang ./comm.

5.5

8.0

9.8

9.0

9.9

11 .0

28.2

5.0

31.34 (3)

.00

Resp./self-help

3.4

9.0

16.1

8.0

21.8

7.0

27.2

6.0

29.31

(3)

.00

Par. involve.

2.8

10.5

2.1

14.0

11 .9

9.0

2.9

12.0

16.45 (3)

.00

(table continues)

.,..,.

Domain

Fathers

Mothers

P Teachers

K Teachers

(n=143)

(n=143)

(n=1 01)

(n=103)

10.0

19.4

8.5

22.39 (3)

.00

13.5

7.8

10.5

12.72 (3)

.01

0.0

15.0

0.0

15.0

1.42 (3)

.70

1.0

13.5

1.9

13.0

5.23 (3)

.15

3.0

12.0

1.0

14.0

6.07 (3)

.11

%

Rank

2.8

10.5

6.3

10.0

10.9

Mus./sing./rhythm

.7

13.0

2.8

13.0

1.0

Large motor

.7

13.0

.7

15.0

Health/safety

.7

13.0

4.2

11.0

Art/creativity

0.0

15.0

3.5

12.0

Small motor

(Qf)

Rank

Rank

%

Rank

x2

%

%

Q=

-1>-

(]1
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mothers and fathers , and thus Null Hypothesis 2e was rejected. In all of those
cases, mothers mentioned the domain significantly more than did fathers.
Those domains were : reading to children, x 2 (1 , n = 286)
reading/writing skills, x2 (1,
x2 (1 , n = 286)

= 9.78,

Q

n =286) = 7.34,

= 10.55, Q = .00;

Q = .01; enriching the environment,

= 5.37, Q = .02; and responsibility/self-help skills, x2 (1, n = 286)

= 00. Table 11 summarizes what mothers and fathers say they have

done to help their child prepare for kindergarten. Chi-square and Q values are
included to show significant differences.
Comparisons were also made between parents' responses as a function
of SES for this question. This was only run on the domains where 20% of both
mothers and fathers mentioned that particular domain. In this case, those
domains were reading/Writing skills, reading to children, and providing an
enriching environment. Of those domains, the only one that differed
significantly as a function of SES was providing an enriching environment. As
illustrated in Table 12, Group 1 was less likely to mention this domain than were
the other groups, and group 4 was more likely to mention this domain, x2(1,

n

=286) =7.80, Q = .05
Discussion of Null Hypotheses 2a-2e

It was originally hypothesized that mothers, fathers , preschool teachers,
and kindergarten teachers would not differ in their agreement levels that
parents could do more to prepare children for kindergarten. Mothers and
fathers were very similar in their agreement levels, so Null Hypothesis 2a was
rejected. Consequently, parents were combined when compared to preschool
teachers and kindergarten teachers. No statistically significant differences were
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Table 11
Domains Mentioned by Mothers and Fathers When Asked, "What Have You
Done to Helg Your Child Pregare for Kindergarten?"

Domain

Fathers

Mothers

(n=143)

(n=143)

%

Rank

%

Rank

x2

(df)

Q=

Reading to children

55.9

1.0

74.1

1.0

10.55

(1)

.00

Math

42.1

2.0

39.2

3.0

.25

(1)

.62

Reading/writing

41.4

3.0

57 .3

2 .0

7.34

(1)

.01

Social

28.3

4.0

37.8

4.0

2.93

(1)

.09

Enriching environ .

21.4

5.0

33.6

5.0

5.37

(1)

.02

Emotional dev.

15.9

6.0

18.9

7.0

.46

(1)

.50

Cognitive process

15.2

7.0

19.6

6.0

.98

(1)

.32
.81

Lang./communic.

8.3

8.0

9.1

9.5

.06

(1)

Small motor

4.8

9.5

9.1

9.0

3.82

(1)

.16

Resp./self-help

4.8

9.5

16.1

8.0

9.78

(1)

.00
.18

Large motor

2.8

11.0

.7

15.0

1.79

(1)

Music/singing/rhythm

2.1

12.0

4.9

12.0

1.72

(1)

.19

Art/creativity

1.4

14.0

5.5

11.0

3.82

(1)

.05

Parental involvement

1.4

14.0

3.5

13.0

2.03

(1)

.16

Health/safety

1.4

14.0

2.8

14.0

.71

(1)

.40
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Table 12
SES Groups' Mention of Providing an Enriching Environment When Asked,
"What Have You Done to Help Your Child Prepare for Kindergarten?"

Mention of enrich. environ.
Hollingshead group

%

Major business and professional

5.0

2 Medium business, minor professional , technical

16

23.5

3 Skilled craftsmen, clerical , sales workers

44

29.7

4 Machine operators, semiskilled workers

19

35.8

found between any preschool and kindergarten teachers, so Null Hypothesis 2b
was rejected as well. When parents, preschool teachers, and kindergarten
teachers were compared, no statistically significant differences were found ;
therefore, Null Hypothesis 2c was rejected.
All groups similarly agreed that parents could do more to prepare
children for kindergarten. However, there was a much higher degree of
agreement than when asked if preschool teachers could do more (see page
26) . This may suggest two possibilities: that it is generally believed that the
greater responsibility for preparing children for kindergarten lies with parents; or
that parents do not believe they do as much as they could to prepare children
for kindergarten. The fact that parents feel they could do more to prepare their
children for kindergarten appears to contradict findings by Clarke (1993), who
suggested that parents feel teachers have the sole responsibility for teaching
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academic skills such as counting and letter recognition.
It was also hypothesized that mothers, fathers, preschool teachers, and
kindergarten teachers would not differ in their opinions regarding what parents
can do to help children prepare for kindergarten. Statistically significant
differences between the groups were found for less than half of the domains (7
of the 15), but Null Hypothesis 2d was still rejected. As shown in Table 10,
the top three domains mentioned by mothers, preschool teachers, and
kindergarten teachers were reading to children, providing an enriching
environment, and reading/Writing skills. Fathers also mentioned reading to
children and reading/Writing skills, but the third most frequently mentioned
domain by fathers was math skills. The order of domains mentioned by each
group is illustrated in Table 10, but the percentage of each domain mentioned
by each group is also meaningful. When compari ng Table 5 (which illustrated
responses to the question, "What could preschool teachers do to help children
prepare for kindergarten ?") to Table 10, it is evident that the percentage of
mothers and fathers who mentioned each domain is higher in Table 10.
Parents were much more likely to list responses for the question "What could
parents do to help children prepare for kindergarten?" than they were when
asked what preschool teachers could do to help prepare children for
kindergarten. Perhaps parents have more ideas about what they themselves
and other parents could do as opposed to what teachers cou ld do; this is a
more personal question for parents that they can answer with more confidence.
The top five domains mentioned by all groups were mentioned 20% or
more of the time. Reading to children was the most frequently mentioned
domain for all four groups. This is likely due to the increase in awareness of
developmentally appropriate practice (Bredekamp & Copple, 1997; Krogh,
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1997; Stoops et al. , 1991}, and more specifically, the importance of reading to
children (McCarthy, 1995; Trelease, 1995; Weinberger, 1996). Reading to
children, reading/writing skills , and providing an enriching environment were
domains that appeared in the top five for all groups. It is interesting that of these
three domains, one is academic (reading/writing skills) and the other two are
less structured (reading to children and providing an enriching environment) .
By far, the most frequently mentioned domain by all four groups of
respondents was reading to children. However, kindergarten teachers and
mothers mentioned this domain more frequently than did fathers or preschool
teachers, suggesting that kindergarten teachers and mothers are more aware of
the importance of reading to children. Reading/writing skills were also in the top
three mentioned domains for every group. Kindergarten teachers appeared to
be less likely to mention emotional development than were mothers, fathers ,
and preschool teachers, which is somewhat surprising, given that three
domains in the top five for kindergarten teachers had to do with nonacademic
skills. It is interesting that kindergarten teachers place a much higher emphasis
on the development of social skills (31 .1%) than emotional development (7.8%)
when the two domains seem to be so similar.
It was also hypothesized that there would be no differences between
what fathers and mothers have done to help prepare children for kindergarten.
Mothers and fathers were very similar in the specific domains they mentioned.
Of the 15 domains, only three differed ; thus, Null Hypothesis 2e was not
rejected. Mothers and fathers were very similar in the frequency of domains
mentioned when asked, "What have you done to prepare your child for
kindergarten ?" The top five domains were the same for mothers and fathers,
although in different orders. The order of domains mentioned by fathers was (1)
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reading to children, (2) math skills, (3) reading and writing skills, (4) social skills,
and (5) providing an enriching environment. The order of domains mentioned
by mothers was (1) reading to children, (2) reading and writing skills, (3) math
skills, (4) social skills, and (5) providing an enriching environment. All top five
domains for each group were mentioned 20% or more of the time.
Again, the most popular domain mentioned was reading to children,
although mothers mentioned it significantly more often than did fathers.
Reading/writing skills were also mentioned significantly more often by mothers
than by fathers. Providing an enriching environment was mentioned
significantly more often by mothers as well. Both mothers and fathers tended to
place more importance on academic skills than on nonacademic skills, which
appears to be consistent with previous findings (Egertson 1989; KnudsenLindauer & Harris, 1989; Schlak, 1994; West, 1993).

Question 3 : Prioritization of Requisite Kindergarten Entry Skills

One hypothesis addressed Question 3 : "Are there statistically significant
differences in the priorities that mothers, fathers, preschool teachers,
and kindergarten teachers hold for requisite kindergarten entry skills?"

Null Hypothesis 3
There will be no statistically significant differences in
mothers', fathers' , preschool teachers ', and kindergarten teachers'
prioritization of specified skills in response to the statement, "When
a child goes to kindergarten, the most important thing to know Is .... "
A Kendall 's Coefficient of Concordance Test was run to check for
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patterns of agreement within the ranks of mothers, fathers , preschool teachers,
and kindergarten teachers. All groups showed significant patterns of
agreement, fathers If!_ (12) = .31 , Q= .00 ; mothers lf!_(12) = .45, _Q = .00 ;
preschool teachers: W =.53, Q = .00; kindergarten teachers: If!_= .54, Q = .00.
This suggests a high degree of similarity of ranking the specified skills within
each group. Table 13 summarizes the mean rank of each skill for mothers,
fathers , preschool teachers, and kindergarten teachers.
In this case, the absolute rankings are meaningful when interpreting the
responses. The patterns of agreement across the groups are all quite similar.
According to mothers, fathers, preschool teachers, and kindergarten teachers,
the three most important things children should know when they begin
kindergarten are how to listen, how to follow directions, and how to feel
confident. The four least important things that all four groups feel children
should know when they begin kindergarten are how to count, how to raise their
hand, how to write, and how to read .

Discussion
It was hypothesized that there would be no differences in opinions
between the groups regarding what skills children should have when they
begin kindergarten. No evidence was found to reject Null Hypothesis 3. The
patterns were quite similar for all four groups. The top three skills that all groups
felt children should have as they begin kindergarten were how to listen, how to
follow directions, and how to feel confident. The least important skills were how
to count, how to raise one 's hand, how to write, and how to read . In previous
questions, respondents were asked to list things to do to help prepare children
for kindergarten, whereas, in this case, skills already listed were to be ranked. It

Table 13
Mean Rank and Absolute Rank of the lmQortance of SQecified Skills in ResQonse to the Statement, "Wh en
a Child Goes to Kindergarten, the Most lmQortant Thing to Know Is .... "
Fathers

Mothers

P Teachers

(n = 133)

(!l = 134)

(n = 90)

Domain

M

Rank

M

Rank

M

Rank

How to listen

3.24

1.0

3.30

2.0

4 .09

2.0

How to follow directions

3.86

2.0

3.55

3.0

4.59

How to feel confident

4.27

3.0

3.26

1.0

2.62

How to share

5.52

4.0

546

4.0

How to wait one's turn

7.08

5.0

6.90

How to be curious

7.16

6.0

7.31

How to be independent

7.36

7.0

6.18

How to solve problems

7.63

8.0

7.94

How to sit still

8.14

9.0

How to count

8.20

10.0

K Teachers
(n = 99)

M

Rank

2.93

1.0

3.0

3.94

2.0

1.0

4.04

3.0

4 .95

4 .0

5.75

5.0

6.0

7.04

7.0

6.27

7.0

8.0

5.27

6.0

5.99

6.0

5.0

5.02

5.0

54 3

4.0

9.0

7.33

8.0

7.10

8.5

7.29

7.0

845

9.0

7.10

8.5

9.01

10.0

9.36

10.0

10.22

12.0

How to raise hand

9.23

11.0

9.35

11.0

9.68

11 .0

8.53

10.0

How to write

9.50

12.0

10.00

12.0

10.77

12.0

10.80

11 .0

How to read

9.80

13.0

1145

13.0

11 .83

13.0

1249

13.0
01

w
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is interesting to note that, for this question, the skills found to be least important
for children to possess upon kindergarten entry were academic-oriented. This
seems to contradict the previous questions, where all groups seemed to have a
greater focus on academic skills in preparation for kindergarten. Perhaps the
difference in types of responses has to do with respondents having to come up
with their own responses for the first two questions, whereas, for Question 3,
respondents ranked an existing set of items : it may be more difficult to think of
things on their own. Moreover, when items are already listed, respondents
might be thinking about what is the "right" (or politically correct) response.

Question 4: Expectations of Preschool/Day Care Curricula

One hypothesis addressed Question 4: "Are there statistically significant
differences between mothers', fathers', preschool teachers', and kindergarten
teachers' rankings of the importance of specified skills to be emphasized in
preschool/day care?"

Null Hypothesis 4

There will be no statistically significant differences between
mothers', fathers', preschool teachers', and kindergarten teachers'
rankings of the importance of specified skills to be emphasized in
preschool.
In response to the question, "What skills do you feel should be
emphasized in preschool?," the following 10 skills were listed for respondents
to rate on a scale from 1 (not important) to 7 (very important) :
1.

Art Appreciation
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2.

Intellectual Concepts (numbers, letters)

3.

Large Muscle (running, balance)

4.

Listening

5.

Problem Solving (solving why/how problems)

6.

Self-Help (dressing self, toileting self)

7.

Small Muscle (cutting, writing)

8.

Social

9.

Speaking

10.

Confidence
Several one-way ANOVAs were run to check for differences between the

groups, as shown in Table 14. Table 15 summarizes the mean rating and order
of the mean rating of each skill for each group. All domains had statistically
significant differences, as shown in Table 15. Post-hoc LSD analyses indicated
where these differences were, as illustrated in Table 16. Complete tables
summarizing the LSD analyses can be found in Appendix N.
Discussion
It was hypothesized that there would be no differences in the groups'
opinions regarding what skills should be emphasized in preschooL There were
statistically significant differences between groups for every skill; thus Null
Hypothesis 4 was rejected. As it would be exhaustive to list every significant
difference found for each skill between each group, Appendix N provides a
complete picture of where significant differences emerged. On a scale of 1 to 7,
the lowest mean rating that any group gave was intellectual concepts (4.44).
This illustrates that the groups felt that all skills listed were at least somewhat
important to emphasize in preschooL Both mothers and fathers rated listening,
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Table 14
Analysis of Variance for Ratings of the lmgortance of Sgecified Skills to Be
Emghasized in Preschools/Day Care Centers
Skill

ss

Qf

rvs

E

-------------------------------- - - - -- - - - - - - - Art

117.35

3

39 .12

Within groups

1241 .33

477

2.60

Total

1358.68

480

49.40

3

16.47

Within groups

1101 .58

478

2.31

Total

1150.98

481

90.28

3

30.09

Within groups

749.50

480

1.56

Total

839.78

483

10.23

3

3.41

Within groups

447.61

479

.93

Total

457.84

482

25.39

3

8.46

Within groups

84606

478

1.77

Total

871.44

481

Between groups

15 03 *

Intelligence
Between groups

7.15*

Large motor
Between groups

19.27*

Listening
Between groups

3.65*

Problem solving
Between groups

4.78*

(table continues)
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Skill

ss

Q!

1v'S

E

Self-help
Between groups

148.95

3

49.65

Within groups

941.85

479

1.97

1090.81

482

43.99

3

14.66

Within groups

676.84

478

1.42

Total

720.83

483

45.56

3

15. 19

Within groups

415.70

480

.87

Total

461 .26

483

27.72

3

9.24

Within groups

579.28

477

1.21

Total

607.00

480

42.78

3

14.26

Within groups

447.62

480

.93

Total

490.40

483

Total

25.25*

Small motor
Between groups

10.36*

Social
Between groups

17.54*

Speaking
Between groups

7.61*

Confidence
Between groups

15.29 *

- - - - - - - - - -- - - ----------- - - - - - - - - - - - - • Q < .05

Table 15
Mean Rating and the Rank of the Mean of Sgecified Skills in Resgonse to the Statement, "Please Rank the
Following Items According to How lmgortant It Is for That Skill to Be Emphasized in Preschools/Day Care
Centers .. .. "
Fathers

(n

= 141)

(n

=140)

P Teachers

(n

= 100)

(n

= 103)
E

(Q_f)

3.0

3. 65

(3)

.01

4.0

15.29

(3)

.00

1.0

17.54

(3)

.00

5.0

7.61

(3)

.00

7.15

(3)

.00

4.78

(3)

.00

25.25

(3)

.00

8.0

10.36

(3)

.00

Rank

M

1.0

6.46

2.0

6.50

4.0

6.59

2.0

6.59

1.0

6.91

1.0

6.54

3.0

6.39

3.0

6.77

2.0

6.76

5.74

4.0

6.07

4.0

6.33

5.0

6.31

Intellectual

5.56

5.0

5.39

9.0

5.41

10.0

4.44

9.5

Problem solving

5.44

6.0

5.47

8.0

5.94

8.0

5.90

7.0

Self-help

5.43

7.0

5.76

5.0

6.66

3.0

6.71

2.0

Small muscle

5.26

8.0

5.64

6.0

6.12

7.0

5.76

M

Listening

6.21

Confidence

6.11

Social

6.03

Speaking

Rank

K Teachers

M

Domain

Rank

Mothers

M

Rank

Q=

Large muscle

5.08

9.0

5.61

7.0

6.16

6.0

6.07

6.0

19.27

(3)

.00

Art appreciation

4.09

10.0

4.47

10.0

5.47

9.0

4.44

9.5

15.03

(3)

.00
(]1

co
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Table 16
Statistically Significant Differences Between Groups in Response to the
Statement. "Please Rank the Following Items According to How Important It Is
for That Skill to Be Emphasized in Preschool/Day Care Centers"

Comparison Groups
M vs. F

Skill

M vs. PT

M vs KT

F vs. PT

F vs. KT

KT vs. PT

Listening
Confidence
Social
Speaking
Intellectual
Problem solving
Self-help
Small muscle
Large muscle
Art appreciation

Note. M = mothers; F =fathers ; PT =preschool teachers ; KT = kindergarten
teachers

confidence, social , and speaking as the four most important things to be
emphasized in preschool. They also similarly rated art appreciation as the least
important skill for children to possess.
As Table 16 shows, the largest number of differences occurred between
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fathers/mothers , fathers/preschool teachers, and fathers/kindergarten teachers.
There were statistically significant differences in kindergarten teachers' and
fathers ' ratings on all but one of the skills listed. With the exception of
intellectual concepts, kindergarten teachers rated the importance of all other
specified skills significantly higher than did fathers. Kindergarten teachers rated
intellectual concepts significantly lower than did fathers.
Similarly, there were several statistically significant differences between
fathers and preschool teachers (Table 16 and Appendix N). These differences
were also demonstrated by preschool teachers rating the importance of
specified skills significantly higher than fathers . Again, the one skill that was
rated significantly higher by fathers was intellectual concepts, consistent with
findings of Knudsen-Lindauer and Harris (1989) showing that fathers tended to
place higher importance on academic skills.
Seven of the 10 skills were rated higher by preschool teachers than by
mothers. Those skills were confidence, social skills, problem solving, self-help,
small muscle, large muscle, and art appreciation.
Mothers and fathers differed on 8 of the 10 specified skills. In all but one
of the cases, mothers rated the skills higher than fathers. Again, intellectual
concepts was the only skill rated higher by fathers. An interesting conclusion
can be drawn from these findings, which consistently found fathers rating
intellectual concepts significantly higher than other groups. This may illustrate
the high academic emphasis that fathers tend to have toward preschool
curricula, which parallels previous research suggesting fathers place a higher
academic emphasis on kindergarten curricula (Egertson, 1989; KnudsenLindauer & Harris, 1989; Schlak, 1994; West, 1993).
Preschool and kindergarten teachers were very similar in their ratings of
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the importance of specified skills to be emphasized in preschools/day care
centers. This suggests that teachers are quite consistent in their beliefs about
what skills should be emphasized in preschools/day care centers.
Question 5: Expectations of Kindergarten Curricula

One hypothesis addressed Question 5: "Are there statistically significant
differences between mothers', fathers ', preschool teachers ', and kindergarten
teachers ' rankings of the importance of specified skills to be
emphasized in kindergarten ?"

Null Hypothesis 5
There will be no statistically significant differences between
mothers', fathers', preschool teachers ', and kindergarten teachers'
rankings of the importance of specified skills to be emphasized in
kindergarten .
Ten skills are listed for the parents and teachers to rate on a scale from 1
(not important) to 7 (very important) in response to the question, "What skills do
you feel should be emphasized in kindergarten?" Those skills are the same as
those discussed previously for Question 4.
Several one-way ANOVAs were run to examine differences between the
groups, as illustrated in Table 17. Table 18 summarizes the mean rating and
order of the mean rating of each skill for each group. All domains had
statistically signif icant differences, as shown in Table 18. Post-hoc LSD
analyses indicated where these differences were, as shown in Table 19.
Complete tables summarizing these analyses can be found in Appendix 0 .
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Table 17
Analysis of Variance for Ratings of the lmgortance of Sgecified Skills to Be
Emghasized in Kindergarten
Skill

ss

Q!

rvs

E
14.11 *

Art
82.31

3

27.44

933.13

480

1.94

1015.44

483

6.18

3

206

Within groups

276.61

481

.58

Total

742.78

484

87.01

3

29.00

Within groups

665.77

481

1.36

Total

742.78

484

Between groups
Within groups
Total
Intelligence
Between groups

3 .58*

Large motor
Between groups

21.27*

Listening
906

3

302

Within groups

152.25

481

.32

Total

161.31

484

19.87

3

6.62

Within groups

378.37

478

.79

Total

398.24

481

Between groups

9.54*

Problem solving
Between groups

87.37*

(table continues)
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Skill

ss

Q!

1\/S

E

Self-help
Between groups

94.86

3

31.62

Within groups

1575.66

479

3.29

Total

1670.52

482

61 .18

3

20.39

Within groups

352.11

481

.73

Total

413.29

484

27.21

3

9.07

Within groups

221 .60

482

.46

Total

248.82

485

27.75

3

9.25

Within groups

3 15.13

481

.66

Total

342.87

484

15.34

3

5.12
.44

9.61*

Small motor
Between groups

27.86*

Social
Between groups

19.73*

Speaking
Between groups

14.12*

Confidence
Between groups
Within groups

213.47

481

Total

228.81

484

• Q

< .05

11 .52*

Table 18
Mean Rating and the Rank of the Mean of the lm(;)ortance of S(;)ecified Skills in Res(;)onse to the Statement,
"Please Rank the Following Items According to How lm(;)ortant It Is for That Skill to Be Em(;)hasized in
Kindergarten .... "

Domain

Fathers

Mothers

P Teachers

K Teachers

(n = 141)

(n = 140)

(n = 100)

(n = 103)

M

Ran
k

M

Rank

M

Rank

M

Rank

E

(.Qf)

Q=

Listening

6.58

1.0

6.71

2.0

6.84

3.0

6.94

1.0

9.54

(3)

.00

Confidence

6.50

2.0

6.75

1.0

6.95

1.0

6.90

2.0

15.29

(3)

.00

Intellectual

6.41

3.0

6.67

3.0

6.57

7.0

6.67

6.0

3.58

(3)

.01

Social

6.33

4.0

6.53

4.0

6.88

2.0

6.88

3.0

19.73

(3)

.00

Problem solving

6.20

5.0

6.33

7.0

5.68

5.0

6.64

7.0

8.37

(3)

.00

Speaking

6.14

6.0

6.45

5.0

6.72

4.0

6.71

5.0

14.12

(3)

.00

Small muscle

5.85

7.0

6.39

6.0

6.64

6.0

6.75

4.0

27.86

(3)

.00

Large muscle

5.39

8.0

5.61

8.0

6.48

8.0

6.16

8.0

21.27

(3)

.00

Self-help

5.07

9.0

5.20

9.0

6.23

9.0

5.68

9.0

9.61

(3)

.00

Art appreciation

4.94

10.0

5.15

10.0

6.07

10.0

5.41

10.0

14.11

(3)

.00
Ol

.!:>
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Table 19
Significant Differences Between Groups in Response to the Statement. "Please
Rank the Following Items According to How Important It Is for That Skill to Be
Emphasized in Kindergarten"

Comparison Groups
M vs. F

Skill

M vs. PT

M vs KT

F vs. PT

F vs. KT

KT vs. PT

Listening
Confidence
Social
Speaking
Intellectual
Problem solving
Self-help
Small muscle
Large muscle
Art appreciation

Note. M = mothers ; F =fathers; PT =preschool teachers; KT = kindergarten
teachers

Discussion
It was hypothesized that there would be no differences between the
groups' ratings of specified skills emphasized in kindergarten. All specified
skills were rated to be at least somewhat important. The lowest rating was
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fathers' rating of art appreciation. The highest rating was preschool teachers'
rating of confidence. Because statistically significant differences did emerge
between the groups, Null Hypothesis 5 was rejected . Appendix 0 provides a
complete picture of where these significant differences were found.
As Table 15 shows, the largest number of differences emerged between
mothers/fathers, mothers/preschool teachers, fathers/preschool teachers, and
fathers/kindergarten teachers. Fathers rated all skills lower than did
kindergarten teachers. Fathers also rated 9 of the 10 skills lower than
preschool teachers. Five of the 10 skills were rated lower by fathers than by
mothers. One skill (small motor skills) was rated higher by fathers than by
mothers. Overall, this suggests that fathers place lower importance on all skills
emphasized in kindergarten, although this must be interpreted with caution,
because all groups rated every skill to be at least somewhat important.
Mothers rated 8 of the 10 skills lower than preschool teachers, and one
skill (large muscle skills) higher than preschool teachers. Mothers also rated 6
of the 10 skills lower than kindergarten teachers.
Preschool teachers and kindergarten teachers similarly rated 8 of the 10
skills emphasized in kindergarten, which seems to contradict findings by Hains
and others (1987) that preschool and kindergarten teachers often have different
expectations. Preschool teachers did, however, rate self-help and art
appreciation higher than kindergarten teachers.
These findings suggest that preschool teachers and kindergarten
teachers place similarly higher emphasis on the importance of skills
emphasized in kindergarten than do mothers and fathers. From this sample,
teachers tended to have more similar opinions when asked to rank the
importance of specified skills to be emphasized in kindergarten.
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CHAPTER 5
SUMMARY AND CONCLUSIONS

One purpose of this study was to investigate how parents, preschool
teachers, and kindergarten teachers felt about the preschool teachers ' and the
parents' role in kindergarten preparation. This study also investigated parents ',
preschool teachers ' and kindergarten teachers' priorities for requisite
kindergarten skills. Finally, parents', preschool teachers ', and kindergarten
teachers' expectations of preschool and kindergarten curricula were compared.
Findings indicated that, although all agreement levels were only
moderate, preschool and kindergarten teachers agreed more so than did
parents that preschool teachers could do more to prepare children for
kindergarten. This may suggest that parents are generally satisfied with what
their children's preschool teachers are doing ; it may also suggests that
preschool and kindergarten teachers are generally more critical of what they,
themselves, and fellow teachers are doing.
When asked specifically what preschool teachers could do to prepare
children for kindergarten, reading/writing skills and social skills were mentioned
most frequently by all groups. However, preschool and kindergarten teachers
mentioned these skills (as well as all others) more often than did parents. This
may be due to teachers making more thoughtful considerations about what they
can do. It is their profession, and perhaps they simply have a greater
knowledge base than do parents.
When parents were asked what their child's preschool/day care teacher
has done to help their child prepare for kindergarten, their responses were quite
similar to preschool teachers' responses when asked what they had done to
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help children prepare for kindergarten. This finding suggests there is
consistency in what is currently being taught in preschools/day care centers,
and there is strong communication between parents and preschool teachers.
All groups similarly agreed that parents could do more to prepare
children for kindergarten, more so than when asked whether preschool
teachers could do more. This finding suggests that all groups feel parents need
to take greater responsibility for preparing their children for kindergarten.
Statistically significant differences did exist regarding specifically what
parents could do. Whi le reading to children was the most popular response
listed by all four groups, kindergarten teachers mentioned reading to children
much more frequently than the other groups. These findings are consistent with
current literature on the importance of reading to children (McCarthy, 1995;
Trelease, 1995; Weinberger, 1996). Further, findings that fathers mentioned
math skills more often than any other group parallel previous research showing
the higher academic emphasis fathers tend to have (Knudsen-Lindauer &
Harris, 1989).
When asked what they have done to help their children prepare for
kindergarten, mothers and fathers mentioned reading to children ,
reading/writing, and math skills most frequently. While the highly publicized
importance of reading to children is consistent with developmentally
appropriate practice techniques (Bredekamp & Copple, 1997), specific math
and reading/writing skills are more academically focused .
When asked to prioritize requisite kindergarten entry skills, there was a
striking similarity: all four groups similarly ranked how to listen, how to follow
directions, and how to feel confident as the three most important skills. The four
least important skills for all groups were how to count, how to raise one's hand,
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how to write, and how to read . Overall, this demonstrates a low emphasis on
academic skills and a much greater emphasis placed on the types of skills seen
by advocates of developmentally appropriate practice as more important
(Bredekamp & Copple, 1997).
Statistically significant differences existed between all groups when
asked to rate the importance of specified skills to be emphasized in
preschools/day care centers, although the mean ratings for each skill were
moderately high. Again, preschool teachers and kindergarten teachers rated
most skills very similarly. Mothers, preschool teachers, and kindergarten
teachers rated most skills higher than did fathers. The only skill rated higher by
fathers than all other groups was intellectual concepts, which again
demonstrates the higher academic emphasis that fathers tend to have.
When asked to rate the importance of specified skills to be emphasized
in kindergarten, fathers rated most skills lower than all other groups. Preschool
and kindergarten teachers were similar in their ratings of skills emphasized in
kindergarten. The mean ratings for all skills were fairly high, suggesting all
groups feel that these skills are important to emphasize in kindergarten.
By far, the largest degree of similarity existed between preschool and
kindergarten teachers for nearly all analyses. The greatest discrepancies
seemed to be between fathers and both preschool and kindergarten teachers.

Limitations

One limitation of this study is the homogeneity of the sample. The
participants all lived in northern Utah , which is generally not comprised of
diverse racial, ethnic, or religious groups. The socioeconomic status of the
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parents did not vary greatly. The majority of parents fell into Hollingshead's
category 2 (medium businessmen, minor professional, technical) . Moreover, no
couples fell into category 5 (unskilled laborers and menial service workers) .
Perhaps future studies could be extended to other areas of the state or country
where more diverse populations reside . Moreover, findings in this study must
be read with caution, as the low return rate for the parent sample also limits the
generalizability of the study. However, many findings in this study do correlate
with previous studies.
Another limitation of the study has to do with the preschool teacher
sample. The preschools chosen for the sample were simply chosen from the
phone book. The types and quality of preschools that exist can vary greatly.
Furthermore, most of the preschool teachers sampled did not report having any
teaching license, while all but one of the kindergarten teachers were certified.
The statistical power was also somewhat limited because of the small
percentage of questionnaires used in analyses that were not filled out
completely. Several respondents answered various sections of the
questionnaire completely, while skipping over others. This resulted in a smaller
sample size for certain data analyses. Future studies utilizing the instruments
used for this particular study would benefit by obtaining a larger sample so that
only complete questionnaires could be analyzed. Finally, the statistical
differences that did emerge in this study must be interpreted with caution. Given
the number of analyses conducted, some statistically significant findings would
be expected merely by chance.
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Implications

Results indicate that preschool and kindergarten teachers were generally
in agreement in their opinions regarding requisite kindergarten entry skills.
While some differences emerged in the findings, responses from preschool and
kindergarten teachers were more often similar. This suggests that preschool
teachers are more aware of what children need to do in preparation for
kindergarten than in the past, and that they are doing what they should be doing
to prepare children for kindergarten. It appears that preschool teachers are well
informed and consistent in fostering the skills that kindergarten teachers expect
children to acquire prior to kindergarten.
Fathers seemed to be less aware of their children's education, which is
consistent with previous findings (Knudsen-Lindauer & Harris, 1989). These
findings warrant stronger communication programs that promote more father
involvement. Although fathers still tended to place higher emphases on
academic skills than did mothers or teachers, fathers did appear to have less of
an academic emphasis in light of past research .
Parents in general seemed to be more aware of what skills children
should possess as they begin kindergarten. Perhaps parents are either more
concerned or just more aware of what skills their children need to develop prior
to kindergarten. Although some differences emerged, there was not as much of
a discrepancy between parents' and teachers ' opinions than what past
research has indicated. This suggests that communication has become
stronger than in the past. The word seems to be getting out on what is most
important in preparing children for kindergarten, especially the importance of
reading to children and developing their social skills. Both domains were
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widely regarded by all groups as the most important skills to focus on in
preparing children for kindergarten.
At the same time, one must consider that there is still a discrepancy
between what parents are doing and what kindergarten teachers expect
Parents, to some degree, are still concerned about developing academic skills
in their children, even though this is not an expectation that kindergarten
teachers tend to have. Perhaps the emphasis parents place on developing
academic skills has to do with concerns parents have about their children
passing kindergarten screening, a practice that is now mandatory in the state of
Utah.
The fact that kindergarten teachers focus their priorities more on
developmentally appropriate expectations such as social skills, confidence, and
reading to children and much less on academics has implications not only for
what parents and preschool teachers should be focusing on, but for
developmentally inappropriate techniques such as kindergarten testing. Many
of the academic skills that are included in kindergarten screening instruments
are not the same skills that kindergarten teachers expect children to possess as
they begin kindergarten. State legislatures need to be aware of this
discrepancy, reexamine the rationale for mandated kindergarten screening, and
reevaluate whether these types of tests serve any useful purpose.

Recommendations for Future Research

There are several recommendations for future comparisons that were
beyond the scope of this study. In a study similar to this, it would be valuable to
include parents of preschool children to examine how their opinions compare
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with preschool and kindergarten teachers. It might also be useful to focus more
on fathers' involvement in their children's kindergarten preparation. Future
studies using a parent sample might also benefit by the researcher directly
contacting parents to ensure a higher return rate. Moreover, similar studies
including a single-parent sample would not only increase the return rate, but
also bring in a large population that has not been previously examined, due to
the scope of this and other studies. Finally, comparisons of both parental SES
level and ethnicity to expectations for kindergarten curricula would not only
broaden the scope, but also increase the understanding of the varied
expectations that may exist.
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Appendix A Example of Kindergarten Parent Selection Criteria
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Dear Teacher:
Please send this home with the QQ.y 1st from the top on your
alphabetical class list. Please make sure this child resides with a two-parent,
English-speaking family. If not, send this home with the next Q2y on your list.
Thank You,

Dear Teacher:
Please send this home with the

9.!!!

1st from the bottom on your

alphabetical class list. Please make sure this child resides with a two-parent,
English-speaking family. If not, send this home with the next

9.!!!

on your list.

Thank You,

Dear Teacher:
Please send this home with the QQ.y 2nd from the top on your
alphabetical class list. Please make sure this child resides with a two-parent,
English-speaking family. If not, send this home with the next Q2y on your list.
Thank You,

Dear Teacher:
Please send this home with the

9.!!!

2nd from the bottom on your

alphabetical class list. Please make sure this child resides with a two-parent,
English-speaking family. If not, send this home with the next
Thank You,

9.!!!

on your list.
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Appendix B. Kindergarten Teacher Questionnaire
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Kindergarten
Teacher
Questionnaire

(Over Please)

85
KINDERGARTEN TEACHER QUESTIONNAIRE
Please fill out thrs quesuonna~re foUowmg me grven drrectrons All of your responses will remarn anonymous Tnank you
tor your cooperatronr

Please mdrcate to what extent you agree or disagree with the following statements
Prescnooi/Oaycare teachers could do more to prepare chrldren lor kmaergarten
Strongly Orsagree
1

Disagree

Neutral

2

3

Agree
4

Strongly Agree

5

What could prescnoolloaycare teaChers do?

!. ____________________________________

2 __________________________________
3. - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -

4. - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -

Parents could do more to prepare children tor krndergarten.
Strongly Orsagree
1

Disagree
2

Neutral

3

Agree
4

Strongly Agree

5

What could parents do?

1. - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -

2 __________________________________
3. - - - -- -- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -

4. - -- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - Please pnoritize the following items ranging from most important (1) to least important (13)
When a child goes to kmderganen the most important thing to know is .
How to share with other children

H?WIOSitS!ill

How to listen

How to be cuneus

How to count

How to solve

How to read

How to write

How to wait one·s tum

How to ra1se one's hand

How to follow directJons

How to feel confident

How to be independent

1 of 3 Pages

~robl ems

86

Please ra te ll'le followmg 11ems accord1ng to /'low 1mportant Jt IS for th at skill to oe emphas1zed m PRESCHOOLS/DAY
CARE CENTERS

Not

lmponant

v.,

lmponant
The development of .
art apprec1at1on skills
Intellectual concepts

~numbers . tene~ J

large muscle sk ills (runnmg. balance)
listening skills
problem solving skills (sotvmg wny/how problems )
self-help skills (dressmg sell, toiletmg self)
small muscle skills (cunmg, writing)
social skills
speaking skills
confidence skills

Please rate tl'le followmg items according to how important it is for that skill to be emphasized m KINDERGARTENS

Not

Important

v.,

Important
The development of .
art appreciation skills
intellectual concepts (numbers, teners)
large musCle skills (runmng. balance)
listening skills
problem solving skills (solvmg Why/how problems)
self-help skills (di'essmg self. loiletmg self)
small muscle skills (cutting . Wf}"bng)
social skills
speaking skills
confidence skirts

{Over Please)
2 of 3 Pages
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Please fill out the lof!owrng rnformatron aoout yourself

D

Genaer

Do you have chrldren?
D
It yes. please hst the ages

Female

D

Mal e

Yes

0

No

At what grade level co you teach 7

Age

---------

How long have you taught at thrs grac e levef?
How many chrldren are rn your class{e s)?

Momrng _ __

Afternoon

Please list any other grade/age levels at wnrcn you have taught Include any teachrng expen ences wrtn chrloren from
birth on . and specify the lengtn of trme spent With that level
Grade I Age Level

J Numoer Years Expenence at this Grade I Age level

1
I

I

Pnor to this year. how many total years nave you taught? _ __
Check the response which accurately oescnbes you

0

aA I as rn Early Childhood Ed ucatron

0

BA I as rn Elementary Educatron

D

BA I BS in Ear1y Chrldhood Education plu s 1· 15 Graduate Credits m Educ.atron

0

aA I as rn Elementary Education plus 1· 15 Graduate Credits in Education

D

aA la S in Ear1y Childhood Education plus 1&.30 Graduate Credits in Educatron

0

aA I as in Elementary Educatron plus 16·30 Graduate Credits in Education

D

BA 1 BS in Ear1y Childhood Eoucatron plus 31 or more Graduate Credits in Educatron

D

BA 1 BS rn Elementary Eoucatron plus 31 or mare Graduate Credits in Educatron

Have you completea a Master's Degree?

0

Yes

0

No

If yes . rn what area? - - - - - - - - - - - - - - -

IThank you so much for your cooperation : J
3 of 3 Pages
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Appendix C. Preschool Teacher Questionnaire

89

Preschool
Teacher
Questionnaire

(Over Please)

90

PRE -SCHOOL TEACHER QUESTIONNAIRE
Please fill oulth1s ouest1onna1re lollowmg the g1ven d1rec11ons All of your responses w1!1 rema1n anonymous
fer your coooerauon '

Than~

Pleas e md•cate 10 what extent you agree or d1sagree w11h tne lollowmg statements
Prescnooi/Oaycare teacners could do more to prepare Children lor

,

Strongly 01sagree

D1sagree

Neutral

2

3

~mderganen

Agree
4

Strongly Agree

5

What coulo preschooUdaycare teacners do?

4. - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - What nave YQh! done to help ch1loren prepare for kmderganen?

4 . --------------------------------------

Parents could oo more to prepare children lor kmderganen.

,

Strongly D1sagree

Disagree

2

Neutral
3

Agree
4

What could parents do?

, -----------------------------------3. - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -

1 of 4 Pages

Strongly Agree

5

you

91

0 tcasc or tort l t.:::e tne lottowmg ttem!> rangtng 110m most tmoonan! /l t lo least tmoonant 113 1

'.\'ne:-. a :ntiO o;:oes to

ktnoe~gar-ten

1ne mosl tmpo.1ant tntng to know tS

Ho w to snare wttn otner cntloren

Howtos:t st ti'

How to liste n

How to be ::..:rtous
How to sotve

o~ob 1ems

How townte

Mow to rea:J

How to lee: :::nil:Jen:
--1ow t::t oe tnc eoenaen t

:ltease rate tne loflowmg ttems a::oramg to now important

11 !S

lor tr:at skill to be emphastze::l m PR:=:SCHOOLS.IDAY

: ARE C:::NTERS

I Nor

l

Ve"f
Important

lmponant

1

2

!

The development ol .

an aoorectauon skill s
mtehectual concepts (numoel'!. tetters )
larg e muscle skills (running oalance )
hstening skills
problem solving skills (solvmg wny/now orobiems)
sell-help skills {dres~ing sell. toiteung self)
small musde skills (cuttJng. Wliillmg )
social skills
speakmg SkillS

I

1

confidence skillS

(Over Please )

2 of 4 Pages
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Please rate tne fol1owmg 1\ems accora1ng 10 now 1mponant 11 IS for th ai skill to be emphas12Ca m KINDERGARTE NS

Please l'ill outtne followmg

en formation aoout yourself

Gencer

0

Fe male

Do you have chllaren?

0

Yes

Age

D

No

II yes please hst tne ages

At wnat grace level ao you tea:n? -

- --

-

- --

How 1o r.g nave you ta..:gr.: at tn1s grace leveP

How m any Ct'lllaren are 1n your c1ass1es P

lt.crnm; _

_

_

3 o f 4 Page s

Atternoon

#~

93

Please Irs! any other grace/age levels at wnrcn you nave taught
ornn on. a no specrty tne tengtn of ume scent wrtn that level.
Grade I Age Level

Include any teacnmg exper~ences wrtn Children from

Number Years Expenence at thrs Grade I Age Level

Pnor to thrs year. now many total years have you taught? _ __

ChecK tne response whrch accurately oescnbes you

D

CDA tn Child Development

D

BA I BS rn Ear1y Chrldhood Educatron

D

BA I 85 rn Elememary Eoucatmn

D

BA I BS rn Early Childnood Education plus 1-15 Graduate Credrts rn EducatiOn

D

BA I 85 rn El ementary Education plus 1·15 Graduate Credits in Education

D

BA I BS rn Early Childhood Education plus 16-30 Graduate Credrts in Educatron

D

BA I BS rn Elementary Eoucatron plus 16-30 Graduate Credrts in Educatron

D

SA I BS rn Earty Ch1ldnood Educauon plus 31

D

BA /85

D

Other

or more Graduate Cred1ts 1n Educauon

m Elementary EducatJon plus 31 or more G radua te Cred1ts 10 Educat1on

Have you completed a Master's Degree?

0

Yes

D

No

If yes . 1n what area? - - - - - - - - - - - - - - -

Thank you so much for your cooperation :

4 of 4 Pages
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Appendix D. Kindergarten Parent Questionnaire
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Kindergarten
Parent
Questionnaire

(Over Please)

96

KINDERGARTEN PARENT QUESTIONNAIRE
Please f1ll out lh1s quest•onnatre follOWing the g1ven directions. All of your responses w1tt rema1n anonymous Because we
are mteresred 1n the responses of 1nd1Vtduals. we ask that mothers and lathers complete tne1r ouestJonna1res without
confernno With eacn other Thank vou for vour coooeratton 1
Please Indicate to wnat extenl vou aoree or d1saoree Wllh the followmo statements
Prescnooi!Oaycare teachers could Clo more to prepare Children for lunderganen.

Strongly Drsagree

D1sagree

Neutral

Agree

Strongly Agree

1

2

3

4

5

What could prescnoovoaycare teacners do?

Jf your child attencled preschool/day care. wnat did your child's teacher do to help him/her oreoare tor
ktnderganen?

1. - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -

2. - - - - - - - - - - - - - - - - - - - - - - - - - -- - - - - - - - - - - - -

3. ___________________________________

Please indicate to what ex1ent vou aoree or disaoree with the foltowino statements
Parents could do more to prepare children

tor kindergarten.

Strongly Disagree

Disagree

Neutral

1

2

3

Agree

•

What could parents do?
1. - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -

2- ----------------------------------3. --------------------------------------4 . - - - - - - - - - - - - - - - -- - - -- - - - - - - - - - - - - - - - What have :iQ.!,! done to help your cl'lrtd prepare

tor kindergarten?

1. - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -

2. - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - 3.

----------------------------------~

4.

1 of 4 Pages

Strongly Agree

5
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Please pnont1ze the followmg 1tems rang1ng from most rmponant ( 1) to least 1mponant ( 13)
When a Chile! goes to k. 1noerganen tne mosr 1m oon:antthmg to k.now 1s

How to snare w1tn other cn110ren

HowtO SII Still

How to listen

How to be cuneus

How to count

How to solve problem s

How to read

How townte

How to wa1t one's tum

How to ra1se one's hanc!

How to follow dJrectJons

How to feel confioent

How to be rndepenoent

Ple ase rate the followmg 1tems accordmg to how 1moortant it is for that skill !o be emphasrzed rn PRESCHOOLS/DAY
CARE CE NTERS

No!
Important

Very
Important
The development of .
art apprec1at1on skills
intellectual conceots

( numbe~ .

letters)

large muscle skills (runnrng, balance)
listening skills
problem solving skills {solving whyfhow problems )
self-help skills (dressing self, toileting self)
small muscle skills {cuttmg . wnung)
social skills
speaking skills
confidence skills

(Over Please)
2 of 4 Pages
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Please rate the tollow1ng ttems accord1ng to how Important 11 1s lor that sk11l to oe empnas1zea m KI NDERGARTENS

Not
tmponant

Very
Important
The development of .
an apprecJa!Jon skills
mtellectual concepts Jnumoers

IP.tt ~rs )

large muscle skills (runn1ng. oalance)
listemng skills
problem solvmg skills (solv1ng wny/now problems)
self-help skills (dressmg self. to1letmg self)
small muscle skills (cunmg . wntmg)
social skills
soeakrng skills
confidence skills

Ple ase fill out the followtng information about yourself
Gender:

0

Female

Are you·

0

Mamed

0

Is this your first mamage?

Age·

Mate

0

DIVOrCed

0

Widowed?

0

Yes

0

No

0

S1ng1e

How many years nave you anended scnoot? (circle)

10

11

12

13

14

15

16

18

17

Degrees you have eamed? - - - - - - - - - - - -- -- - - - - - - - Area olemphasrs? - - - - - - - - - - - - - - - - - - - - - - - - Your occupation? _ _ _ _ __ _ _ _ _ _ _ _ _ _ _ _ __:__ __ __

3 of 4 Pages

_
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How many years has your soouse anenaea scnooJ? (CirCle)

,

10

Degrees your spouse

has

earned ' - --

13

15

14

16

,

18

- - - - - -- - - -- -- - --

Area of spouse 's empnas1s? _ _ _ _ _ __

_ _ _ _ __

-

_ _ _ _ _ _ _ __

Your soouse·s occupation?

How many children do you have ? _ _ _ __

_

_

_ _ __ __ _ _ _ _ _ __

Please list !he age and sex of eacn child

Ag e

Sex

Age

Se•

5.
2.
3.

4.

D

Do you par11c1pate 1n your kmdergaM er's classroom?

Ye s

0

No

If yes . how ana how c h en ? _ _ _ _ _ _ _ _ _ _ _ __ __ _ _ _ _ _ _ __

Ord your krndergartner anend prescnool (less than 4 hours per day)?

If yes. for how tong (weeks. months . years )? - - --

D

Yes

0

No

--------------

Did your child aMend day care (more tnan 4 hours per day)?

D

Y es

0

No

If yes. lor how tong (weeks. months, years)? _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Please cneck the item which ce st d escribes where your presently live.

0

Unincorporate d Town

0

Incorporated Town less than 1.000 populatJOn

0

Incorporated Town: 1. 000 - 5.000 popula tron

0

Inc orporated Town 5. 000. 20.000 poputat1on

0

Incorpo rated Town 20. 000 . 50.000 population

0

Inco rpo rated Town more than 50,000 population

Thank you so much for your cooperation :
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Appendix E. Written Request to District Offices for Conducting Research
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Utah State
UNIVERSITY

DEPARTMENT Of fAMIILY AND HUMAN DEVELOPMENT
Phone: (801) 797-1501
FAX : (80 1)797-)845

Coll~ge oi Famdv L.i~

logan. UT 8 ~ 322-2905

Tille ol Study: Parental and Teacher Priorities lor Requisite Kinde rgarten Entry Skills
July. 1997
Dca ' Person :
I am planning lo conduct a study about teachers' and parents' priorities lor
children's requisite kindergarten skills. I am asking your permission to distribute a
questionnaire to teachers and parents in your school district at the begmning ol the
1997-1998 school year. This study will involve the kindergarten teachers in your
district, as well as two sets ol parents !rom each kindergarten class.

Participation will consist of the teachers and parents filling out a questionnaire
designed to assess their beliefs regarding children's requisite skills lor kindergarten.
The questionnaires will take approximately 10 minutes to complete. With your
permission, I will contact the elementary school principals in your districl lo obtain

permission to involve the teachers in their school. The questionnaires will then be
mailed to each school. and teachers wilt be asked to distribute the parent
questionnaires. There is no cost to participate. A postage-paid return envelope will be
provided with each questionnaire.

The questionnaires will remain anonymous. ldenlilied only by code number.
There are no risks posed by participating in this study, and participants may withdraw
from the study at any time.

I have included the questionnaires for you to review. I will con tact you by phone

in approximately one week. Please contact me or my advisor. Or. Shelley Lindauer. if
you have any questions at all. Thank you lor your time.
Sincere ly.

'-/.!..I..Utj-['.;;p:v" )'CL; --~~
Kelty Esparza

Shelley L. Knud se n Lindauer. Ph.D.

M.S . Candidate

Associate Professor

80 1-797·1525

801-797-1532
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Utah State

DEPARTMENT OF FAMULY AND HUMAN 0(VHQPM£NT
College of h mrly lire
Phone: 180 1) 79 7-I SOJ
Logan. UT 84322-2905
fAX : 16011 797-]845

U N IV ER S IT Y

Tille of Study: Parental and Teacher Prior ities for Requisite Kindergarten En try S kills

September a. 1997

Dear Principal,

Enclosed you witt lind separate envelopes lor your kindergarten leacher(s).
Each teacher witt receive an informed consent leiter. a kindergarten teacher
questionnaire, a postage-paid return envelope, and parent packets accompanied by
Instructions lor choosing which parents witt receive the packets. This method ol
selection is to ensure that children lrom all possible positions on the class list witt have

an equal chance of being chosen : II is for purposes of randomness only.
Feel tree to look through the materials belore you distribute them to the

kindergarten teachers. If you have any questions or concerns. please contact me
promptly by calling me at home (801-723-3562) or my advisor, Dr. Shelley Lindauer.
at lhe number listed below. Otherwise. please distribute these envelopes to your
kindergarten teachers as soon as possible.

nIs anticipated that this study will be completed by June, 1998.

II you are

Interested In the results. please send a wrilten request to the address indicated above .
A summary witt be sent to you upon completion.
Thank you lor allowing me to Include your kindergarten teachers in this study!
Their input and assistance is instrumental in the completion ol this project.
Sincerely,

'-KUJif [ Jth!~'L
Kelly Esparza
M.S. Candidate
801-797-1525 (oNice)
80 t -723-3562 (home)

~

F

~~
Shelley L. Knudsen Lindauer. Ph.D.

Associate Professor
801-797- 1532

•
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Appendix G. Kindergarten Teacher Informed Consent Letter
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Utah State
U N I V E R S IT Y

OfPARTMfNT Of FAMIILY AND HUMAN OE VELO PM{NT
College of film•l v L•le
Phone: 1801) 797- 1501

logJn, UT 84 322 -2905

FAX: 1801) 797-3845

Title of Study: Parental and Te acher Priorities lor Requisite Kindergarten Entry Skills

September 8. 1997

Dear Kindergarten Teacher.

You play an important role in many children's lives as their first teacher in a
public school seHing. You will help them develop socially and cognilively in many
ways while they aMend your kindergarten class. The children in your class will exhibit
a wide range ol abilities. Many children will come well-prepared and developmentally
ready for the challenges that kindergarten brings, while others will not.
I am interested in the expectations that you have tor the skills that children
should possess as they begin kindergarten. This study will examine and compare the
priorities that parents ol kindergartners. kindergarten teachers. and preschool teachers
hold about requisite kindergarten entry skills. It Is hoped thai the resuHs of this study
will clarily any dillering opinions that parents. kindergarten teachers. and preschool
teachers have . It Is also hoped that !he results of this study will help parents.
kindergarten teachers. and preschool teachers to define similar expectations for
children as they begin kindergarten so children can be beHer prepared lor
kindergarten entry.
As a participant in this study, I am asking you to complete the enclosed
kindergarten teacher questionnaire and return it within ONE WEEK in the enclosed
postage-paid envelope. Moreover. you will be asked to distrtbu1e the enclosed parent
packets as indicated as soon as possible. Please make a note of the parents to whom
you will give the packets, as you will be asked to give them a reminder note !hal I will
send in about a week.
Completing the questionnaire will take approximately 10 minutes ol your time.
All inlormation will remain anonymous, and will be reported In group lorm only. The
results of the study will be available upon completion. There are no rtsks posed by
participating In this study. and you may withdraw at any time without penally. By
compleilng and returning the enclosed questionnaire. ills assumed that you
understand and agree to the conditions of this study as stated above.
Your participation is truly appreciated! Please contact me or my advisor. Dr.
Shelley Lindauer. ff you have any questions. Thank you for your time.
Sincerely.

~,tiLL~r !!J-pt<;?J-.~
Kelly Esparza
M.S . Candidate
801-797-1 525

~~~
ShelleyY. Knudsen Lindauer, Ph.D.
Associate Professor
801-797-1532
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Appendix H. Kindergarten Parent Informed Consent Letter
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Utah
State
UNIVERSITY

DEPARTMENT OF FAMIILY AND HUMAN 0EVEL0PM[Nl
College of F.1mily lifl!'
Phone : (801) 797-1501

logan. UT 64322-1905

FA'( : r801) 79i -J6 45

Till e of Study: Parental and Teacher Priorities for Requisite Kindergarten Entry Ski lls

Septembe r B. 1997

Dear Kindergarten Parents.
You play an important rote as parents and lirst teachers in your child's lile. You
have helped your child develop socially and cognilively in many ways belore they had
any exposure to school. Many children begin kindergarten well-prepared and
developmentally ready lor the challenges that kindergarten brings, while others will
not
I am interested in the expectations that you have lor the skills that children
should possess as they begin kindergarten. This study will examine and compare the
priorities that parents ol kindergartners. kindergarten teachers. and preschool teachers
hold about requisite kindergarten entry skills. II is hoped that the results ol this study
will clarity any dillering opinions !hat parents. kindergarten teachers. and preschool
teachers have. II is also hoped lhallhe results ollhis study will help parents.
kindergarten teachers. and preschool teachers Ia deline similar expectations lor
children as they begin kindergarten so children can be beller prepared lor
kindergarten entry.
As a participant in this study, I am asking you Ia complete the enclosed parent
questionnaire and return it within ONE WEEK in !he enclosed postage-paid envelope.
Please note that two questionnaire s are enclosed: one lor the father and one lor the

mother. Please complete these separately without conlerring with one another.
Completing !he questionnaire will lake approximately 10 minutes ol your lime.
All inlorrnalion will remain anonymous. and will be reported in group lorrn only.
Re sults ol the study will be available upon completion. There are no risks posed by
participating in !his study, and you may withdraw al any lime without penally. By
completing and returning the enclosed questionnaire. il is assumed that you
understand and agree to the conditions ollhis study as staled· above.
Your participation is trUly appreciated! Please contact me or my advisor. Dr.
Shelley Lindauer. it you have any questions. Thank you lor your time.
Since re ly.

'Sb~
Kelly Esparza
M.S . Candidate
801-797-1525

let
)1:

Shelley L. Knud sen Lindauer. Ph.D.

Associate Professor
801-797-153 2
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Utah
State
UNIVERSITY

OEPAIHMfNT OF FAMIILY AN D HUMAN DEVELOPMfN T
Phone : 1801) 797- 1501
fA X: 1801) 797-)845

CoiJ ~gt' of F~md y Lof~

l ogan. UT 84322-2905

Tille ol Study: Parental and Teach er Priorities lor Requisite Kindergarten Entry Skills

September. 1997

Dear Kindergarten Teacher.
II you have already completed and returned the kindergarten teacher
questionnaire and distributed the parent packets. I sincerely THANK YOU lor your
participation in this study. Please distribute the enclosed parent reminder notes to the
parents who were given th e packets. Your input and assistance in this study is truly
valuabl e' II you have not yet completed and returned your questionnaire, if is not too
late to do so. Please complete the questionnaire and return it in the postage-paid
envelope originally provided. Your participation is greatly appreciated.

It Is anticipated that this study will be completed by June. 1998. II you are
interested in the resuns. please send a written request to the address indicated below.
A summary will be sent to you upon completion.

Thanks Again!!

'--Ku Lj>

[},;_(XL l >;9-1

Kelly Esparza
Department ol Family and Human Deveiopmeni
Utah Stale University
Logan. Utah 84322-2905
(801) 797- 1525
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Utah
State
UNIVERSITY

DEPARThi[NT OF fAMIILY AND HUMAN DEVELOPMENT
College oi F ~m•ly l•fe

tog•n. UT 8~ 3:?:?-1905

Phone: 1801) 79 7-150 1
fAX: 1801 1 797-3545

Tille ol Study: Parental and Teacher Priorities tor Requisite Kindergarten Entry Skills

September. 1997

Dear Kindergarten Parents.
II you have already completed and returned the kindergarten parent
questionnaire, I sincerely THANK YOU lor your participation in this study. Your input is
truly valuable'

nyou have not yet completed and returned the questionnaire. it is not

too tale to do so. Please complete the questionnaire and return it in the postage-paid
envelope that was originally provided. Your participation is greally appreciated.
Ills anticipated !hal this study will be completed by June, 1998. If you are
interested in the results. please send a written request to the address indicated below.
A summary will be sent to you upon completion.

Thanks Again!'

'-i!LU-'-(
' [J_fCLLc]q_)
Kelly Esparza
Department of Family and Human Development
Utah State University
Logan. Utah 84322-2905
(801) 797-1525
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Appendix K. Letter of Explanation for Preschool Director
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Utah
State
UNIVERSITY

DEPARTMENT Of FAMJ!lY AND HUMAN DEVELOPMENT
Phone : !80 H 797-1 SOl
FAX : !80 11 797-3845

Coll~ge of F.llm ol y life

togo1n. UT 8<~ 322 -:?905

Title of Study: Parental and Teacher Priorities for Requisite Kindergarten Entry Skills

September 8. 1997

Dear Preschool Director.
Enclosed you will find an infonmed conse nt teffer. questionnaire. and postag epaid return enve lope for each ot your preschool teachers. Fee t free to took th rough the
materials before you distribute them. If you have any question s or concerns. please
contact me promptly by calling me at horne (801-723-3562) or my advisor. Dr. Shelley
Lindauer. at the number listed below. Otherwise, please distribute these material s to

your preschool teachers as soon as possible.
Thank you for allowing me to include your pre school teache rs in this study!

Their input and assistance is instrumental in the comple ti on of thi s project.

Since rely,

Kelty Esparza
M.S . Candidate
801 -7 97- 1525 (office)
801-723-3562 (home)

Shelley L. Knudsen Lindauer. Ph.D.

Associate Professor
801-797-1532
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Appendix L. Preschool Teacher Informed Consent Letter
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Utah
State
UNIVERSITY

DEPARTME.'IT OF fAMUlY AND HUMAN DEVELOPMENT
Coll pg~ oi Family life
Phone : 180 11 797-1501
log.1n. UT 8-1 322-2905
FA X: 180 11 797-3845

Title ol Study: Parental and Tea cher Priorities lor Requisite Kindergarten Entry
Skills
September 8. 1997
Dear Preschool Teacher.
You play an important role in a many children 's lives as their lirslleacher
in an educational selling. You will help them develop socially and cognitivety in
many ways while they a!lend your preschool. The children in your class will
exhibit a wide range ol abilities. Many children complete your preschool wellprepared and developmentally ready lor the challenges that kindergarten
brings. while others will nol.
I am interested in the expectations that you have lor the skills that
children should possess as they begin kindergarten. This study will examine
and compare the priorities !hal parents of kindergartners. kindergarten teachers.
and preschool teachers hold about requisite kindergarten entry skills. II is
hoped that the results of this study will clarify any diNe ring opinions that parents.
kindergarten teachers. and preschool teachers have. Ills also hoped that the
re sults of this study will help parents. kindergarten teachers, and preschool
teachers to define similar expectations for children as they begin kindergarten
so children can be beller prepared for kindergarten entry.
As a participant In this study, I am asking you to complete the enclosed
preschool teacher questionnaire and return II within ONE WEEK in the enclosed
postage-paid envelope. Completing the questionnaire will take approximately
10 minutes ol your time. All information will remain anonymous. and will be
reported In group form only. Results of the study will be available upon
completion. There are no risks posed by participating in this study. and you
may withdraw at any time without penally. By completing and returning Ihe
enclosed questionnaire. it Is assumed that you understand and agree to the
conditions of this study as staled above.
Your participation is truly appreciated! Please contact me or my advisor.
Dr. Shelley Lindauer. if you have any questions. Thank you lor your lime.
Sincerely,

'-16-u'FfJ:a.p:t" 'J q..J
Kelly Es'(>arza
M.S . Candidate
801 ·797-1525

~~
Shelli!v{. Knud sen Lindauer. Ph.D.
Associale Professor
801-797- 1532
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Utah State

DEPARTMENT OF fAMIILY AND HUMAN DEVElOPMENT
l•ie
Phone: 18011 797- 1501
log.,n. Ul 84121-2905
fAX 18011 797-)845

College of F~m ilv

UNIVERSITY

Tille of Study: Parental and Teacher Priorities for Requisite Kindergarten Entry Skills
September 16, 1997

Dear Preschool Director.

nyou have already distrtbuted the preschool teacher questionnaire. I sincerely
THANK YOU for your participation In this study. Your Input is truly valuable' II you
have nol yet dlstrtbuted the questionnaires, it is not too late to do so. Please ask your
preschool teachers to complete the questionnaire and return it in the postage-paid
envelope ortginally provided. Their participation Is greatly appreciated.
II is anticipated that this study will be completed by June, 1998. If you are
interested in the results, please send a wrtHen request to the address indicated below.
A summary will be sent to you upon completion.

Thanks Again'!

"'!dUif f:~po,_ )/iL_]
Kelly Esparza
Department ot Family and Human Development
Utah State University
Logan. Lnah 84322·2905
(801) 797-1525
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It Is for That Skill to be Emphasized in Preschools/Day Care Centers .. .. "
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Post-Hoc LSD Test for Significance Between GrouQs' ResQonses to the
Statement, "Please Rate the Following Items According to How lmQQrtant It Is for
That Skill to be EmQhasized in

Preschools/Da~

Care Centers.

Mothers Versus Fathers
Mean Rating

Mean Rating

Mean

Mothers

Fathers

Difference

Q=

Art

4.47

4 09

.38

.05

Intelligence

5.39

5.56

.17

.35

Large motor

5.61

5.08

.53

.00

Listening

6.46

6.21

.25

.00

Problem solving

5.47

5.44

.03

.83

Self-help

5.76

5.43

.33

.05
.01

Small motor

5.64

5.26

.38

Social skills

6.39

6.03

.36

.00

Speaking

607

5.74

.32

.02

Confidence

6.59

6.11

.48

.00

(table continues)
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Mothers Versus P Teachers
Mean Rating

Mean Rating

Mean

Mothers

P Teachers

Difference

Q=

----------------------------------------Art

4.47

5.47

1.00

00

Intelligence

5.39

5.41

.02

.93

Large motor

5.61

6.16

.55

00

Listening

6.46

6.50

.04

.74

Problem solving

5.47

5.94

.47

.01

Self-help

5.76

6.66

.90

.00

Small motor

5.64

6.12

.48

.00

Social skills

6.39

6.77

.38

.00

Speaking

6.07

6.33

.27

.07

Confidence

6.59

6.91

.32

.01

(table continues)
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Mothers Versus K Teachers
Mean Rating

Mean Rating

Mean

Mothers

K Teachers

Difference

Q=

Art

4.47

4.44

.03

.88

Intelligence

5.39

4.70

.70

.00

Large motor

5.61

6.07

.46

.01

Listening

6.46

6.59

.14

.28

Problem solving

5.47

5.90

.43

.01

Self-help

5.76

6.71

.95

00

Small motor

5.64

5.76

.11

.46

Social skil ls

6.39

6.76

.37

.00

Speaking

6.07

6.31

.25

.09

Confidence

6.59

6.69

.10

.41

(table continues)
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Fathers Versus P Teachers
Mean Rating

Mean Rating

Mean

Fathers

P Teachers

Difference

Q=

- - - - - - - - - - - - - - -- - - - - - -- - - - - - - - - - - Art

4.09

5.47

1.38

00

Intelligence

5.56

5.41

.15

.44

Large motor

5.08

6.16

1.08

.00

Listening

6.21

6.50

.29

.02

Problem solving

5.44

5.94

.50

00

Self-help

5.43

6.66

1.23

.00

Small motor

5.26

6.12

.86

.00

Social skills

603

6.77

.74

.00

Speaking

5.74

6.33

.59

00

Confidence

6.11

6.91

.80

.00

(table continues)
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Fathers Versus K Teachers
Mean Rating

Mean Rating

Mean

Fathers

K Teachers

Difference

Q=

-----------------------------Art

4.09

4.44

.35

.10

Intelligence

5.56

4.70

.87

.00

Large motor

508

6.07

.99

_oo

Listening

6.21

6.59

.39

.00

Problem solving

5.44

5.90

.46

.01

Self-help

5.43

6.71

1.28

Small motor

5.26

5.76

.49

Social skills

603

6.76

.73

Speaking

5.74

6.31

_57

Confide nce

6.11

6.69

_58

_oo
_oo
_oo
_oo
_oo

(table continues)
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P Teachers Versus K Teachers
Mean Rating

Mean Rating

Mean

P Teachers

K Teachers

Difference

Art

5.47

4.44

1.03

.00

Intelligence

5.41

4.70

.71

.00

Large motor

6.16

6.07

.09

.60

Listening

6.50

6.59

.09

.50

Problem solving

5.94

5.90

.04

.84

Self-help

6.66

6.71

.05

.81

Small motor

6.12

5.76

.36

.03

Social skills

6.77

6.76

.01

.92

Speaking

6.33

6.31

.02

.88

C onfidence

6.91

6.69

.22

.10

Q=
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Appendix 0 . Post-Hoc LSD Test for Significance Between Groups' Responses
to the Statement, "Please Rate the Following Items According to How
Important It Is for That Skill to be Emphasized in Kindergarten .. .."
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Post-Hoc LSD Test for Significance Between Groups' Responses to the
Statement, "Please Rate the Following Items According to How Important It Is for
That Skill to be Emphasized in Kindergarten ..

Mothers Versus Fathers
Mean Rating
Mothers

Mean Rating
Fathers

Mean
Difference

Q=

Art

5.15

4.94

.21

.20

Intelligence

6.67

6.41

.26

00

Large motor

5.61

5.39

.22

.11

Listening

6.71

6.58

.13

.05

Problem solving

6.33

6.20

.13

.24

Self-help

5.20

5.07

.13

.54

Small motor

6.39

5.85

.54

.00

Social skills

6.53

6.33

.20

.01

Speaking

6.45

6.14

.31

.00

Confidence

6.75

6.50

.31

.00

(table continues)
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Mothers Versus P Teachers
Mean Rating

Mean Rating

Mean

Mothers

P Teachers

Difference

Q=

- - - - - - - - - - - - - - - - - - -- - -- -- - - - - - - -- - - -

Art

5.15

6.07

.92

.00

Intelligence

6.67

6.57

.10

.35

Large motor

5.61

6.48

.86

.00

Listening

6.71

6.84

.13

.08

Problem solving

6.33

6.68

.35

.00

Self-help

5.20

6.23

1 02

.00

Small motor

6.39

6.64

.25

.03

Social skills

6.53

6.88

.35

.00

Speaking

6.45

6.72

.27

.01

Confidence

6.75

6.95

.20

.02

(table continues)
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Mothers Versus K Teachers
Mean Rating
Mothers

Mean Rating

Mean

K Teachers

Difference

Q=

Art

5.15

5.41

.26

.16

Intelligence

6.67

6.67

00

.97

Large motor

5.61

6.16

.55

.00

Listening

6.71

6.94

.23

.00

Problem solving

6.33

6.64

.32

.01

Self-help

5.20

5.68

.47

.05

Small motor

6.39

6.75

.36

.00

Social skills

6.53

6.88

.35

.00

Speaking

6.45

6.71

.26

.02

Confidence

6.75

6.90

.15

.08

(table continues)
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Fathers Versus P Teachers
Mean Rating

Mean Rating

Mean

Fathers

P Teachers

Difference

Art

4.94

607

1.13

.00

Intelligence

6.41

6.57

.17

.09

Large motor

5.39

6.48

1.08

.00

Listening

6.58

6.84

.26

.00

Problem solving

6.20

6.68

.48

.00

Self-help

5.07

6.23

1.16

.00

Small motor

5.85

6.64

.79

.00

Social skills

6.33

6.88

.55

.00

Speaking

6.14

6.72

.58

.00

Confidence

6.50

6.95

.45

.00

Q=

(table continues)
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Fathers Versus K Teachers
Mean Rating

Mean Rating

Mean

Fathers

K Teachers

Difference

Q=

Art

4.94

5.41

1.13

.18

Intelligence

6.41

6.67

.17

.09

Large motor

5.39

6.16

1.08

00

Listening

6.58

6.94

.26

.00

Problem solving

6.20

6.64

48

.00

Self-help

5.07

5.68

1.16

00

Small motor

5.85

6.75

.79

.00

Social skills

6.33

6.88

.55

00

Speaking

6.14

6.71

.58

00

Confidence

6.50

6.90

45

.00

(table continues)
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P Teachers Versus K Teachers
Mean Rating

Mean Rating

Mean

P Teachers

K Teachers

Difference

Q=

------------------------------------------------

Art

607

5.41

.66

00

Intelligence

6.57

6.67

.10

.37

Large motor

6.48

6.16

.32

.05

Listening

6. 84

6.94

.10

.20

Problem solving

6.68

6.64

.04

.75

Self-help

6.23

5.68

.55

.03

Small motor

6.64

6.75

.11

.37

Social skill s

6.88

6.88

.00

.99

Speaking

6.72

6. 71

.01

.90

Confidence

6.95

6.90

.05

.61

